TESOL TESOL

Teachers of English to Speakers of Other Languages in Italy

An Affiliate of TESOL International Association
Via Boncompagni 2, 00187 Roma - Tel. 39.6/4674-2432 Fax 39.6/4674-2478
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Rome, May 13th 2016

Dear Colleague,

TESOL Italy's 415t National Convention will take place on November 18th and 19th,
2016 in Rome at Polo Didattico, Piazza Oderico da Pordenone, 3.

Hoping that you will consider taking an active part in the event, we are sending you

the Call for Papers which should be returned to our office by June 11th, 2016. We trust these

notes will help clarify the title and subtitles, suggesting some ideas for your presentation.

Yours faithfully,

Lina Vellucci Paola Mirti

President TESOL Italy Convention Chair TESOL Italy



Shaping Language
Shaping Teaching
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Language is Language - that’s true, but it is always evolving, changing and being adapted
by its users. For example, new words from other languages, from technology, from music,
or from slang are constantly being added to enrich the language. Today we understand that
English as Lingua Franca users are changing the language, too.

What is the role of the teacher in this process of change and of increased mutability?
‘Shaping Language’ is not to be intended as conditioning or forcing models of language
behavior on students, but instead, as building language awareness through language
development.

In the 21st century, does shaping the language serve better communication? Does it redefine
how we communicate?

The long-term goal of successful language learning is real-life communicative competence,
and so all skills are needed to communicate effectively. To teach effectively the teacher will
help students integrate those language skills to create a more active learning environment.
As language teachers we can creatively shape the way we teach by experimenting with ways
to meet the requirements that students need for effective language development. We can
lead the way for students to put their creativity to work investigating new areas of inquiry in
their learning process, and ‘thinking outside the box’. We can creatively encourage them to
learn a range of language learning and language use strategies.

More types of learning call for alternative and innovative forms of teaching, learning and

assessment. Our teaching will be all the more effective if it is directed at facilitating learners



to identify their own ways of learning through well-rounded, interactive, integrated and
blended activities that allow the development of the whole person.

Our understanding of those similarities and differences, helps teachers determine what to
teach and how to teach. That is the way teaching can be shaped - shaping teaching to make

space for learning.

The Privilege of the Non-native Speaker

The native - non-native dichotomy has received considerable attention in recent years and
has been discussed or argued among several scholars. The global spread of English has
changed the perception of its role and triggered a process of reconceptualization of English,
of its ownership and of its teaching and learning process.

According to an increasing number of Second Language Acquisition (SLA) scholars and
English Language Teaching (ELT) experts, the glory once attached to the Native English
Speaking Teacher (NEST) model is fading, and the ‘ideal teacher’ is no longer a category
reserved for NESTs.

Non-native speakers (NNSs) may have certain abilities and advantages due to the fact that
they have been learners of English, but how are these skills taken into account in the field of
language teaching? Non-native English Speaking Teachers (NNESTSs) are better anticipators
of language learning difficulties and they might be more sensitive to language learners’
needs, providing the students with a better learning model. They can resort to the local
language to use cross-linguistic comparisons in order to help learners build from the known.
What does being a NNEST nowadays imply in terms of effective and successful teaching?
What are the advantages of and where does the privilege of NNESTs lie, particularly in
intercultural settings? What implications in ELT? How can teaching materials be revisited
and used? What implications for language teacher education? What forms of collaboration
between NESTs and NNESTs? How are standards and testing being revisited? How are
NNESTs’ learners” and their families” attitudes and beliefs being affected by current debates?

How are publishers taking into consideration the whole issue?

English in Multicultural Education



A "good school" is a good school for all; that is, it encourages the full development of all
students. Migration on a global level is having an impact on the school, which calls for new
educational solutions. Knowledge construction is a primary aspect of multicultural education:
before teachers can effectively teach multiculturally they must first reconstruct their own
world views. Teachers should modify their teaching methods to take into account the diverse
cultural and educational backgrounds of their students in order to help them successfully
adapt and achieve. However, cross-cultural understanding and intercultural communication
skills are essential for all of our students. It can help them develop competency in multiple
languages, gain in-depth knowledge and awareness of their own and other cultures, plus the
necessary skills to interact in intercultural settings.

The case of English is a very special one since the growth of a widening global and
plurilingual society has questioned the role of English in Europe as well as in extra-European
countries. English is increasingly (and authentically) used in cross-linguistic and cross-cultural
settings. The global diffusion of English has permeated both the societal conditions and the
educational processes of many countries deeply affecting ways of communicating in and
through English, modifying local cultural traditions while English has been modified itself by
local lingua cultures. English, responsible in the last decades of flows of culture and
knowledge, has been appropriated by different users of English in diverse but equally
powerful ways. It has become a language used to express local practices in a constant flow of
globalisation and localisation.

How can English language teachers deal with diversity as a positive learning experience for all
students and incorporate multicultural perspectives across all learning domains? How might

English contribute to fostering intercultural dialogue?

The Value of Evaluation

Evaluation, in education as in any other field, generates knowledge, and knowledge is a
prerequisite to qualify for any professional position. Evaluation data provide evidence of the
diverse ways teachers teach, how they interact with their students, and also their expectations
for both themselves as teachers and their students. They attempt to identify problems, to
construct hypotheses for improvement, and to reconcile those assumptions with the
adequacy/inadequacy of the available resources. And this applies also to learners when

involved in self-assessment practices. Self-assessment is central in the teaching-learning



process, but has it become part of the education process? Too often though, evaluation has
been delegated to external institutions and teachers seldom own the evaluation process. But,
when and how have teachers been prepared for evaluation? Is the evaluation component part
of pre-service teacher education courses? And how are and could teachers be evaluated? For
example, what variables can and should be taken into account to evaluate teachers'
competence as well as their impact on their students' lives? Their subject content knowledge?
Their command of English? Their implementation of ELT approaches? Their interaction with
students? Their students’ response to their teachers’ instruction? The students’ progress in
classroom-based assessment as well as in standardized testing?

In these last few years evaluation has been one of the main themes in educational innovations:
national evaluation projects (INVALSI), CLIL implementation, ways of recruiting teachers,
school-based certifications, classroom-based assessment and, as for English, the diffusion of
World Englishes and of English as a Lingua Franca. How has all this affected teachers” and

students” practices and beliefs?

SUBMISSION RECOMMENDATIONS

We expect all presentations to be consistent with the title and subtitles of the Convention. In
addition, both the abstract and the summary of the proposal submitted should match the
actual content of the presentation given in November. We are very selective in choosing the

presentations and especially encourage practical workshops and interactive presentations.

You can participate by making either a professional or a commercial presentation. A
commercial presentation is designed to promote products or services, such as books,
programs, certifications, etc. Professional presentations should not be used for promotional

purposes.

Please read the “‘Steps in Submitting a Presentation Proposal’ carefully and then clearly fill in
all the items on the attached Call for Papers form. We also invite you to share this information
with your colleagues, so feel free to photocopy this letter and the attached Call for Papers form

and display them at your school, in your office or staff room.

On behalf of TESOL Italy, we thank you for your interest and look forward to meeting you at

our 41st National Convention.
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The Privilege of the Non-native Speaker

English in Multicultural Education
The Value of Evaluation

STEPS IN SUBMITTING A PRESENTATION PROPOSAL

Please return the Call for Papers (CfPs) form to TESOL Italy no later than June 11th, 2016. You may submit
it using one of the following methods: e-mail (tesolitaly@gmail.com), fax (+39) 06.4674.2478 or regular
mail (Via Boncompagni 2, 00187 Rome).

In preparing your proposal, please bear the following in mind:

agprwdPE

Adapt your presentation either to the convention theme or one of the subthemes.

Submit just one proposal.

Print clearly.

Provide all the requested information. Incomplete proposals will not be accepted.

Respect word/character limits for title, biodata, abstract and summary especially for online proposal
submissions.

PLEASE NOTE

1

TESOL Italy is unable to reimburse speakers for expenses. All presenters are kindly requested to
pre-register for the Convention and cover required fees (membership and participation fees),
thereby establishing membership in TESOL Italy.

All rooms will be equipped with PC and Video Beam. Preparing back-up materials is recommended.
The time allocated for each presentation is 45 minutes.

Types of presentations:

Workshop: speaker introduces a topic with a mini-lecture, and guides active participation of the
audience;

Talk: speaker describes and discusses theoretical/practical issues related to the themes of the
Convention;

Demonstration: speaker shows how certain materials, techniques, etc. can work in a classroom;

Panel: three or more speakers present their ideas on a topic followed by a Q&A session with the
audience;

Poster Session: speaker stands by the poster with pictures, charts and/or realia, and shares ideas with
attendees;

Commercial Presentation: speaker promotes materials published and advertised at the Book
Exhibition.

Professional/ Biographical background: please avoid references to personal websites, lists of course-
books or other personal commercial activities as they will be removed in the editing phase.

Please note that TESOL Italy will not accept proposals which do not conform to the guidelines above.




TESOL Italy’s 415t National Convention

Shaping Language
Shaping Teaching
Call for Papers
Name/s of Speaker/s
Last ..o First ..o
Last ..ooooiii First ..o
Speaker/s AddIESS ..........o.ouiuiiii e
City o Postal Code .................... Country..........oocvvvevneinns
Tel. oo Fax ... E-mail ...

NB. Biographical information in the program will be no longer than 50 words for one presentation.

The brief paragraph should describe who you are professionally and it should entice the audience to attend
your presentation. It may include reference to publications, but it should not include lists of publications nor
advertise sponsors. Program editors will adapt the biodata when necessary.

Title of presentation (9 words maximum)

Type of presentation: (tickone) Workshop o Demonstrationo  Panel o Talko
Poster Sessiono ~ Cultural Event o Other o ....ooevvviiiiiiii.

NB: Practical workshops and interactive sessions are in great demand. All presentations will be allotted 45
minutes.

Commercial presentation Yeso No o If yes, what will be promoted? ...............ccooeuinint.

Theme:(tick one) 1) The Privilege of the Non-native Speaker o 2) English in Multicultural
Education o 3) The Value of Evaluation o

Area covered: (underline just ONE) Approaches/Methodology/Techniques; Assessment and

Testing; Classroom Practice; CLIL; ESP; Curriculum Development; Integrated Skills;

Intercultural Communication; Language and Language Issues; Learners’ Needs;



Literature/Translation; Multiculturalism; Primary Education; Secondary Education;

Teacher Education/Development; Use of Technology;

Other: ...

Equipment needed: Computer with Video-beam o Internet o Audio o Other ................
Audience requested: 150 o 80 o 50 o 40 o

Willing to repeat your session? Yes O No o

ABSTRACT to be printed in the program (50 words max.)

NB. Abstracts in program will be no longer than 50 words. Abstracts should include a description of the topic
covered, presenter's objectives for the session, description of the phases of the presentation. Program editors
will adapt abstracts when necessary.

DESCRIPTION OF SESSION (Clearly write or print - 150 words max.)

In order to help the Program Committee better evaluate your proposal, please submit a
summary of it in about 100/150 words in the space below specifying the objectives, the
central idea and whether your presentation is the result of:

Classroom Practice o Classroom Research o Theoretical Studies o




