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Englishing

by Beth Ann Boyle

Dear Members,

It swithimmensepleasurethat | amable
toinviteyouto TESOL Italy’s2013 Na-
tional Convention.
Englishing is this years's convention
title. The idea behind the “ing” is that
language use and language learning is
not astatic but rather adynamic process,
it' sabout communicating withchanging
languagein afast-paced world. Thefirst
subtheme, Inside CLIL, addressesakey
issue in Italian schools which touches
not only language teachers but subject
teachers as well. Recent school reforms
havecreated aneedfor diversifiedteach-
ing abilities as well. Best Practices in
I nnovative Classrooms, the second sub-
theme, focuseson sharing excellent class-
room practices, including such aspects
astheincorporation of technology or the
inclusion of diversity in our classrooms.
Literary Journeys, our third subtitle, in-
vitesustolook at how literaturecanaffect
our own and our studentslinguistic, cul-
tural andintellectual growth.
Because we have received such positive
feedback about the2012 conventionven-
ue, wewill bereturningtothePolo Didat-
ticoin RomethisNovember 29" and 30"
for thisannual two-day kermess.
Asyou know, there are many opportu-
nitiesfor English teachersto attend sem-
inars during the year. However, we all
knowthatthe TESOL Italy National Con-
vention offers teachers something that
these other events cannot. The opportu-
nity of choosing from among approxi-
mately 50 quality sessions covering a
variety of topi csisunique—theextensive
range of topics meansthat thereis some-
thing of interest for everyone.
In addition to the quality presentations
you will attend, where else do you have
the chance of visiting the stands of many
(continued on p.11)

Food for thought
From TESOL publications

What issuesof social justiceand education in our classrooms?
by Franca Ricci Stephenson

OnNovember 6, 2012 Maryland voters
decided to uphold by popular vote two
recently passedlawsfor MarriageEqual-
ity andthe“MarylandDreamAct”. The
MarriageEquality law regardssame-sex
marriage. WhiletheMarylanddreamact
alowsundocumentedimmigrantstopay
in-state tuition rates at public colleges.
When the Dream Act was passed it was
wel comed by the governor with thefol-
|lowing statement:

“The only way Maryland will continue
to thrive isif we embrace all who wish
to contribute to our great
Sate. Allowing children of undocu-
mented immigrants who have attended
and graduated from Maryland high
schoolsto access an affordable college
education will help them give back,
both in taxes from higher paying jobs
and through service to their commu-
nity. We have a great deal to gain by
embracing new Americans, and | con-
gratulate the House of Delegates for
takingthishistoric steptoensureMary-
land remains a land of opportunity for
al.”

TheTESOL international Blog reported
about theabovetwo piecesof Maryland
legidation, petitionedtoreferendumand
upheld by Maryland voters, in a post
filed on February 13, 2013. Inthepost,
congratulationsare extended to “all the
families, students, educators, and social
justice advocates who have worked for
yearstocodify theMaryland Dream Act
and Marriage Equality”. Weread that
several communities of conscience
worked together to stand for the most
basic tenets of the U.S. Declaration of
Independence: “ Weholdthesetruthsto
be self-evident, that all menarecreated
equal, that they are endowed by their
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Creator with certain unalienable
Rightsthat, among these are Life, Lib-
erty and the pursuit of Happiness. That
tosecuretheserights, Governmentsare
ingtituted among Men, deriving their
just Powers from the consent of the
governed...”
Welearnthattomaketheselawsareality
young people, parents, teachers, legis-
|ators worked together for a common
goal, participatingingrass-rootsactivi-
ties. The common goal wasto support
undocumented youth to attend college,
andteachersaregivencredit for educat-
ing young people for success regard-
lessof immigration status. Andthough
the hill is not an avenue to citizenship,
this success might help Maryland and
itsdiverseworkforcebecomeaproactive
voice in the up-coming national immi-
gration discussion.

The most interesting ideas voiced by
the blog areinthefollowinglines:
“Noneof theopportunitiestotransform

(continued on p.11)
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FROM THEEDITOR

by Daniela Cuccurullo

Today’ sissuegivesusaclear, evenquick, ideaof what * membershipin
professiona associations' redly means.

Attendance at inspiring Conventionsand Seminars. the President’ s
contributiona ready announcesour Nationa Convention, that seemsto
beavery gppedingevent; Boyle sandVdlucci’ sreportstestify thevaue
of sharing creativeexperiences.

Enlightening discussions: Stephenson’ sand Morbiducci’ scolumns
giveususeful hintsfor our professiona growthasteachersandBedford' s
new entry (that | herewarmly welcome) offersanew and challenging
point of view of EFL teaching.

And much more ...

BeingaTesolerissoenjoyableand rewarding, that we cannot avoid
quotingMaglione smeaningful expression:“ToTESOL Italywithlove'.
Enjoyyourreading!
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Stetelies by Mord
TRANSLATION AND CHANGE

by Marina M orbiducci

We read from the Cambridge International
Dictionary of English, CUP, 1995:

CHANGE= TOBECOMEDIFFERENT, TOMAKEORBE-
COMEDIFFERENT,ORTOEXCHANGEONETHINGFOR
ANOTHERTHING.
TRANSLATE=TOCHANGE(WORDS)INTOA DIFFERENT
LANGUAGE, OR(FIG.) TOCHANGE(SOMETHING)INTO
ANEW FORM.

Thesedefinitionsdrawnfromthedictionary mentally pavethe
lexical ground of the following reasoning. In these daysone
of themost frequently uttered wordsisindubitably “ change”,
and we couldn’t agree more with the concept - and conse-
guent chain of actions — that the lemma incapsulates. As
teachers, we daily witness the change: from the growth and
progressof our pupils, tothedifferent normsby now and then
introduced by bureaucracy, from the changed status of our
disciplineframedin ascientific and didactic point of view, to
theconverging spirit of theglobalized agein constant and fast
mutation (“ The seachangein the research community hasin
constant and fast mutation [ ...] been fast, and currently ELF
isavibrant field of study”. AnnaMauranen, “Introduction”,
Englishasa Lingua Franca: Studiesand Findings, edited by
AnnaMauranen and Elina Ranta, Cambridge Scholars Pub-
lishing, NewcastleUponTyne, 2010, p. 2). Therefore, wedare
say that “ change” 1Sthekey wordin our job. Pre-serviceand
in-service training courses have typically moulded us in
accordance with the idea of transformation, flexibility and
difference, andyet, thegeneral impressionis, bothinsideand
outsidethe community of teaching practice, that profession-
alsinthefield tend to be resistant to the notion of change. If
that is true, why? And more importantly, any remedy? Can
translation bethe cure? Theagency of “change” is implicitin
thetermitself, “trans-lation” =totransfer something fromone
place to another. Not just etymologically, the cipher of dis-
placement and recollocation isinnervated in the word: from
word-to-word, to sense-for-sense (St. Jerome); fromHebrew
to Latin and modern languages (the case of The Bible); from
intralingual andinterlingual tointersemiotic (Jakobson), from
the “shift approach” (Vinay-Darbelnet) to the “integrated
approach” (Snell-Hornby), fromtheLinguistictotheCultural
Turn(Lefevere-Bassnett), from domestication (Schleiermach-
er) to Foreignization (Venuti), and so on, the history of
tranglation is interspersed with “change’. Leading theorist
LawrenceVenuti’ smost recently issued book titles Trans a-
tion ChangesEverything (Routledge, 2012) and containsnew
perspectives on current questions on Translation Studies.
After hisfamousworks The Translator’ sInvisibility. AHis-
tory of Translation (Routledge, 1995) - whereVenuti elabo-
rates theoretical and critical means by which translation can
be studied and practiced as alocus of difference, recovering
forgotten translations and establishing an alternative tradi-
tion - to The Scandals of Trand ation. Towards an Ethics of
Difference, (Routledge, 1998) —whereV enuti approachesthe
domesticationandforeignization strategies, raising theques-
tionof how muchatranslationassimilatesaforeigntexttothe

target language and culture, and how much it rather signals
the differences — with Trangation Changes Everything,
Venuti provides" animportant contributiontooneof themain
challengesfor trangl ation studiestoday: bridgingthegapthat
still separates what is viewed as ‘theory’ from the actual
practice of trandation and, consequently, the establishment
of amoreproductivedial ogue between practicing trans ators
and studentsof trandationingeneral” , asRosemary Arrojo,
fromBinghamtonUniversity, SUNY -Binghamton, New Y ork,
putsit. Inthislatest publicationVenuti collectsfourteen of his
most significant essayssince2000 andthesel ection sketches
thetrajectory of histhinking about trandlation; while cover-
ing basi c conceptslikeequival ence, retranslation, and reader
reception, he also approaches sociological topics like the
impact of tranglationsin the academy and the global cultural
economy, and, most of all, philosophical problemssuchasthe
tranglator’ strandlational ethics and ideology. For instance,
in Chapter 2, heapproachesthetopic of “ The Differencethat
Tranglation Makes’, relating to the series of unconscious
choiceswhich, fromthepart of thetranslator, expressstrong-
er or weaker formsof resistancetothe” difference” embodied
in texts chosen to be trandlated, the local contingencies of
translation and national identities, the contact with world
literature; whereas he touches on theinteresting perspective
of Teachingin Trand ationin Chapter 10. Hisstanceinfavour
of thesocalled“foreignization” approach, that is, tokeepand
make visible the identity of the source text, aswell as of the
tranglator, inthetarget language and cultural transposition
of the same text, also influences the choices of texts to
translate. Venuti’s aim is to conceive of tranglation as an
interpretive act with far-reaching social effects, simultane-
ously showing enablement and constriction of specific cul-
tural situations.

Aswe can see, Venuti problematizes translation (but how
couldit beotherwise?). Atthesametime, heenrichesitwith
anauthorial dignity and scientificstatusthatisrarely publicly
acknowledged withintheworld of academia. Why so?Isitto
anyone's advantage to keep the division and distinction
between minor and major languages, authors, publishers,
users?Isit to anyone' sgain to avoid that flexibility of mind
and plasticity of language and discourse that translation
rightly encourages and enhances? The history of trandlation
isconstellated by instances of change and permeation: from
the linguistic level to the semiotic and cultural levels, since
inveterate times, trandation has always been the only real
event to safeguardintercultural communication. I sit because
trangdlation literally circulates difference that, behind the
official scene - which is often so ob-scene! - the taken for
granted posture: “change is good” isin actual fact avoided
and impeded? Synonyms of change are: MODIFY, VARY,
TRANSFORM, REVOLUTIONIZE,ADJUST,AMEND, ex-
actly the kind of actions that trandation implies (and the
establishment refuses). Why don’ t wetrain oursel vesand our
students more in those intellectual skills? Who's afraid of
transl ation?
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by EsterinaLaTorre

If on the Internet you look for articles about “Teaching Pronunciation” you
will find amyriad of sites and also a number of tips. | don’t mean “anumber”
metaphorically but real numbers 3-7-9, here are some of thetitles: “Overcom-
ing the pronunciation barrier: 9 great tips for teaching phonemics’ or 7 things
you need to explain to your students about English pronunciation” or “3 keys
to a successful pronunciation lesson”, are they useful? Of course they are,
but what about sites devoted to explain and improve pronunciation that can
be easy accessible for our students? There are thousands, some of them are
very technical and sophisticated as the project of lowa University with the
sounds of different languages American-English-German and Spanish; here
you can check not only the sound of the language but also the interactive
animation of the articulatory anatomy of the human mouth when pronouncing
a word http://www.uiowa.edu/~acadtech/phonetics/.
Does it sound too complicated? Well, there are also smple and practical sites
with very useful activities, here are some of them:

http://www.stuff.co.uk/calcul_nd.htm a useful page to learn the basic of
the IPA (International Phonetic Alphabet) symbols. It is an interactive chart
with all the symbols and a word representing the sound, as you press the key
you clearly hear the sound, then you can do a quiz to see how well you have
learnt them.
- http://www.fonetiks.org/ it is an online guide to pronunciation of 9 different
kinds of English. It is part of a series of sites that use a system caled
“INSTANT SOUND” the main characteristic is the icon, a pink mouse, when
you move it on the pink words you hear the sound, you don’t need to click
it, as it is mouse-over sound. This collection of websites may be aso of
interest to blind or sight-impaired people or anyway for students with learning
problems. Other sites connected to the same system are:

http://www.foniks.org/ it is for learning reading and spelling
- http://www.shiporsheep.com/ a collection of minimal pairs and exercises
- http://www.spokenenglish.org/ a talking grammar useful to have a correct
pronunciation of English grammar tenses and rules.
- http://www.howjsay.com/ do you have a doubt about how to say a word?
Here you will find the answer, it is a pronunciation guide of single words.

http://cambridgeenglishonline.com/Phonetics Focus is another great site,
here your students can play different games to improve their phonetic
awareness, they could start with an entry test and then try all the many games
proposed.

http://www.english-online.org.uk/pronounce/pronounce6.htm is a new
course, there are some exercises that take in consideration a particular
pronunciation point. Before doing the exercises you need to be sure that you
can clearly hear and distinguish between the sounds. At present thisis a beta
program with only afew exercises it will be improved and new exercises will
be added the coming months.

http://www.photransedit.com/Online/ Text2Phonetics.aspx  PhoTransEdit
is a site on which you can write a text and have the phonetic transcription, it
is an application designed by a Spanish programmer to help those who work
with English phonetic transcriptions. It is based on a database that contains
more than 150000 words and their corresponding phonemic transcriptions.

Book Clubs and The Joy

of Talking About Reading
by HelenkaKinnan

: | am ateacher and | lovetoread. You are
& all teachers, sol bet you loveto read too.

And when you have read a wonderful
book, don’'t you want to tell everyone
aboutit?I think theonly thing better than
sitting down with a wonderful book is
talking about that book with afriend.
Andwhat if you talked about bookswith
a group of friends, on a regular basis?
Well, then you would be a member of a
Book Club.
In the United States book clubs are very
popular. Most of my American friends
have been participating in book clubsfor
years. Onaverage, their groupshaveeight
people in them and they meet every two
weeks: onefriend hasavery activegroup
that meets once aweek; another friend’s
groupisnot so activeand meetsevery six
weeks, depending ontheir other commit-
ments. | tried for avery long timeto find
or even to set up an English speaking
Book ClubinRome, but finally settledfor
anonlinebook clubthat | visit every day.
In this day and age, of course there are
virtual book clubs! (I haveincluded some
linksbelow.)
Most of my friends groupsreadalittleof
anything and everything, but there are
also thematic groups. One group reads
only mysteries and thrillers. One group
readsonly historical fiction. Hasanyone
read The Jane Austen Book Club, by
Karen Joy Fowler?l likedit well enough,
athough many peoplein my onlinebook
group loathed it with a passion. We had
some nice discussions about our differ-
encesof opinion, whichisthewholepoint
of abook club, isn'tit?
Therearedifferent waysto choosewhich
book to read. Usually there is a vote of
some kind, after nominations and adis-
cussion of each book’ s merits. Someone
volunteerstolead thediscussion, or some-
timesthe personwho nominated thewin-
ning book becomesthe group leader that
month.
Most of the groups meet at a member’s
house. One group meets in the public
library. And one group even meetsin a
bookstore; thespaceismadeavail ableby
the manager of the bookstore who some-
times participates in the discussions.
The friends whose groups meet at home
usualy have a rotation system, so each
time the meeting is at a different house.
(continued on p.11)
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The way they learnt
By AnnaRosalraldo

Today the pronuncaitiondrill comesfrom: Professor Even:” LaLingualnglese, nuovo metodo teorico
pratico per impararel’ inglesesenzamaestro” 1896. Try andreadthefollowing.

Dhi sier eend iello Uf. Uill i ever oksid to mai riquest? His stail wos
riplit with elighéns. Hver cemly, ever blaith. Tu impid mai muvments. Dli bel
ov dhi villeg. Rivier iuer pérents. F clergimen is cold & clark. '

Fer wud isili ighnaits. Hi heed therti tards of thin tuain tu his cait. Dhi
invelid wos fétighd bai his wok in dhi revin. Engins eend.wdher méscins. Grenit
is ¢ hard rok. En infiniti ov chiprises.

Dhi ulvs werred dhi donchi. Ai wonder hu is uondering dhear. Dhi
meenchi wos veri dosil. Usted stochings. Dhi solgier wos child eet his post bai
dhi frost. ¥ faul taengh is o swin of disorderd stomach. Dhi pommel ov ¢ seedl.

Put mor seiugar in dhi pudding. B tiwnful lut. Hi puscd im intu
¢ pewdl. Dhi aileend of Biut. Soft miusich. E’ duutiful sen. Theet stiupid
bisi bodi intriuded everi huear. Rifwlgent mun. Cul ees & chivcwmber. Dhi
serg ov dhi oscien. Iin elighent fighiuer. Ergent bisness.

Bai eend bav @i will trai it. Let didfi cam bifor everithing. Tu me
ridai on mai complaing with duer uisces. Bai dhi bai dees hi dai his huishers?
B’ marter is wan hu swffers for dhi sek of his consciens. Dhi gipsi  sciod
simptoms of histerichs. Dhi sichémor tri. B eristal pul. En ebiss ov dispear,

And now check if you under stood it right

: E

The sere and yel-low leaf. Will you é&-ver ac-céde to my re-quest?
His style was re-plete with #l-e-gance. Ev-er come-ly, év-er blithe. You
- im-péde my movements. The belle of the vil-lage® Re-vére your pa-tents.
A clér-gyman is call-ed a clerk.

1. :

Fir wood easi-ly ig-nites. He had thir-ty yards of thin twine to his kite.

The in-val-id was fa-tigued by his walk in the ra-vine. En-gin-es and
oth-er ma-chin-es. Granite is a hard rock. An in-fin-ity of ca-pric-es.

0.

The wolv-es worri-ed the dén-key. I won-der who is wan-der-ing
.there. The mon-key was very doc-ile. Wows-ted stock-ings. The sol-dier
was kill-ed at his post by the frost. A foul tongue is a sign of dis- or-der-ed
stom-ack. The pom-mel of a sad-dle.
u. _k S

Put more su-gar in the pud-ding. A tune-ful lute. He push-ed him
in-to a pud-dle. The i-sland of Bute. Soft mu-sic. A du-tiful son. That
~ stu-pid bus-y bad-y in-truded év-er-y-where. Re-ful-gent moon. Cool as a
cu-cum-ber. The surge of the o-cean. An el-e-gani fig-ure. Ur-gent busi-ness.

= Y- =

By and by I will try it. Let du-ty come be-fore év-er-y-thing. You may
re-ly’ on my com-ply’-ing with your wish-es. By the bye does he dye his
whis-kers? A mar-tyr is one who suf-fers for the sake of his con-science.
The gy’p-sy show-ed sy’ m-ptoms of hy’s-tér-ics. The sy’c-a-more tree. A ery’s-

tal puvol. An a-by’ss of de-spair.




TESOL-Italy January-February 2013

S

E.

The sere and yel-low leaf, Will you é-ver ac-céde to my re-quést?
His style was re-plete with él-e-gance. Ev-er come-ly, év-er blithe. You
~ im-péde my movements. The belle of the vil-lage: Re-vére your pa-rents.
A clér-gyman is call-ed a clerk.
l.

Fir wood easi-ly ig-nites. He had thir-ty yards of thin twine to his kite.

The in-val-id was fa-tigued by his walk in the ra-vine. En-gin-es and
oth-er ma-chin-¢s. Granite is a hard rock. An in-fin-ity of ca-pric-es.

0.

The wolv-es worri-ed the don-key. I won-der who is wan-der-ing
thers. The mon-key was very doc-ile. Wors-ted stock-ings. The sol-dier
was Kill-ed at his post by the frost. A foul tongue is a sign of dis- or-der-ed
stom-ach. The pom-mel of a sad-dle,

u. 2

Put more su-gar in the pud-ding. A tune-ful lute. He push-ed him
in-to a pud-dle. The i-sland of Bute. Soft mu-sic. A du-tiful son. That
stu-pid bus-y bad-y in-truded év-er-y-where. Re-ful-gent moon. Cool as a
cu-cum-ber. The surge of the o-cean. An el-e-gant fig-ure. Ur-gent busi-ness,

)

By and by I will try it. Let duty come he-fore ev-er-y-thing. You may
re-ly’ on my com-ply-ing with your wish-es. By the bye does he dye his
Whis-kers? A mar-tyr is one who suf-fers for the sake of his con-scienee,
The gy’p-sy show-ed sy’m-ptoms of hy's-tér-ics. The sy'c-a-more tree. A ery’s-
tal puol. An a-hby'ss of dé-spair.

e

_ ‘ E.
~ The sere and yel-low leaf, Will you é-ver ac-céde to my re-quést ?
His style was re-plete with &l-e-gance. Ev-er come-ly, év-er blithe. You
-~ im-péde my move-ments. The belle of the vil-lage' Re-vére Jour pasrents.
A clér-gyman is call-ed a clerk.
S L :

Fir wood easi-ly ig-nites. He had thir-ty yards of thin twine to his kite.

The in-val-id was fa-tiguzd by his walk in the ra-vine. En-gin-es and
oth-er ma-chin-es. Granite is a hard rock. An infin-ity of ca-pric-es.

0. :

The wolv-es worried the don-key. I won-der who is wan-der-ing
there. The mon-key was very doc-ile. Wors-ted stock-ings, The sol-dier
was kill-ed at his post by the frost. A foul tongue is a sign of dis- or-der-ed
stom-ach. The pom-mel of a sad-dle.

U" = 3 :

Put more su-gar in the pud-ding. A tune-ful lute. He push-ed him
_in-to a pud-dle. The i-sland of Bute. Soft mu-sic. A du-tiful son. That
stu-pid bs-y bid-y in-truded év-er-y-where. Re-fil-gent moon, Cool as a
cu-cum-ber. The surge of the o-cean. An el-e-gant fig-ure. Ur-gent husi-ness.

IGO,.0%0
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(continued fron p.6)
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By and by I will try it. Let du-ty come be-fore év-er-y-thing. You may
re-ly’ on my com-ply’-ing with your wish-es. By the bye does he dye his
whis-kers? A mar-tyr is one who suf-fers for the sake of his con-science.
The gy’p-sy shou-ed sy’m-ptoms of hy’s-tér-ics. The sy’c-a-more tree. A cry’s-
tal puol. An a-by’ss of de-spair.

Dhi uaters ébéted eend dli deev chém not beech tu did ark. Dheet toll
meen u0s in gret véy eet Nis foll from dhi car. Hav dhi uolnats eend ol-
monds.  Brévo !l iw seell oll heev tuer rivord. Dfieet is radher o réar aidia.
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Dhi sier eend iello Lif. Uil iu ever eksid to mai riguest? His stail wos
riplit with elighéns. Bver cemly, ever blaith. I impid mai muvments. Dhi bel
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wnvelid wos fétighd bai his wol: in dhi revin. Engins eend wdher méscins. Grenit
is ¢ hard rok. En infiniti ov chiprises.

Dhi ulvs uerred dhi donchi. Ai wonder hit is wondering  dhear, Dhi
maenchi wos veri dosil. Usted stochings. Dhi solgier uos child eet his post bai
dhi frost. I faul twngh is a sain of disorderd stomach. Dhi pommel ov ¢ seedl.

Put mor sciugar in dhi pudding. B tiunful liut. Hi pused fiim intu
¢ peedl. Dhi aileend of Biut. Soft miusich. FE’ diutiful sen. Theet stiupi
bisi bodi intriuded everi huear. Rifalgent mun. Cul ees ® chiucember. Dhi
serg ov dhi dscien. FEn elighent fighiuer. Ergent bisness.

Bai eend bar ai will trai it. Let dilti cwm bifor everithing.  Tw me
rilai on mai complaing with iwer wisces. Bai dhi bai dees hi dai his huishers?
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Rome, September 4-7 2013

Intercultural communication: new perspectives from ELF
http://host.uniroma3.it/eventi/elf6/
The6th International Confer enceof EnglishasalinguaFranca(ELF6),
INTERCULTURAL COMMUNICATION: NEW PERSPECTIVESFROM ELF

RomaTreUniversity, Rome, Italy, 4 -7 September 2013
follows on from the highly successful first five conferencesin the series, held at the universities of Helsinki
(2008), Southampton (2009), Vienna (2010), HongKong Institute of Education (2011), Istanbul Boazici
University (2012).This annual event, attended by a growing community of international researchers and
scholars, has generated a huge groundswell of interest and support for ELF studies. Our intent, thisyear, isto
consolidatethistradition and propose promising directionsfor future devel opments.
So far, thefollowing PLENARY SPEAK ERS have confirmed their participation:
» Alessia Cogo, University of Southampton, Southampton
» Martin Dewey, King's College, London
« Diane Larsen Freeman, University of Michigan, Ann Arbor
» Joseph Lo Bianco, University of Melbourne, Melbourne
ABSTRACT SUBMISSION: March 31,2013
elf6_abstracts@uniroma3.it
IMPORTANTDATES
March 31st 2013: deadline for submission of all abstracts
April 30th, 2013: deadline for early registration
July 31, 2013: deadline regular registration (full fee)
Aug. 1/Sept. 6, 2013: on site registration (closed for participants with a paper).
ELF6ORGANISNGCOMMITTEE
LucillaLopriore& EnricoGrazzi
CONTACTS: http://hogt.uniroma3.it/eventi/df6/ e f6@uniromas.it
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My Music Languages.
Song Writing in Schools

by Beth Ann Boyle

On 6 March, 2013, the E.Q, Visconti high school in Rome
hostedaTESOL Italy seminar entitted My MusicLanguag-
es: Song Writing in Schools.

The seminar was led by two talented young teachers from
Australia, Hana L o Bianco and Ben Paddick. Hanais a
writer, anindependent film maker, and an English teacher.
Ben is a guitarist, songwriter, music teacher as well as a
Spanishand Englishteacher. Botharefrom Australiaandare
temporarily livingandworkinginItaly.

Asreported by Hana and Ben, in Australia there has been
a decline in language study in primary and secondary
schools. As a result of the decline, the official policy in
Australia has been to combine language teaching with
“other” subject teaching in school, thus Content and Lan-
guage Integrated Learning (CLIL) hasincreasedinimpor-
tancein Australiaaswell asin Italy.

My MusicLanguages, athreestagepilot project that isstill
underway, “uses music, video and social media to make
languagelearning relevant and empowering for students’.
How the project is unfolding, what has been done with
students until now and where the project will lead is what
Hana and Ben shared with us on March 6.

Knowingthat experiencedlong-standing TESOL Italy mem-
bers and many young TFA students aspiring to become an
integral part of the Italian educational system attended the
seminar, indicates that TESOL Italy continuesto fulfill its
mission “to develop the expertise of those involved in
teaching English to speakers of other languages’.

STORYTELLING

Narrative and Literary texts

in Language Teaching
by Lina Vellucci

On 19" February 2013 TESOL Italy hosted Professor Donna
Tatsuki, fromthe‘ Kobe City University of Foreign Studies’
in Japan who held a seminar and workshop on Storytelling
—NarrativeandLiterary TextsinLanguageTeaching.
Theevent took placeat theU.S. Embassy in Rome. Seventy-
five teachers and qualifying teachers attended.
Theteacherswerefirstwelcomed by Mr. NicholasJ. Giacob-
be, the US Cultural Attache’ in Romeand by Mrs. Beth Ann
Boyle, current President of TESOL Italy.

Accordingto Professor Tatsuki, for the past twenty yearsthe
focuson English Language Teaching (EL T) hasbeen on so-
called‘ practical English’, despitethefact that therehasbeen
no critical discussion or concrete rationale for the abandon-
ment of literary textsin many English Language programs,
particularly in conjunction with the devel opment of produc-
tiveskills(speaking and writing), but al so withrespect tothe
so-called receptive skills (reading and listening).

In her workshop she demonstrated how storytelling and
drama can be used to integrate literary textsinto the ELT
curricula

Professor Tatsuki illustrated with her usual gracefulness
how important storytelling is in teaching. To say it in her
words, ‘What do stories do? They set the imagination on
fire. They cross boundaries.’

There was a short coffee break between the first and the
second part of the seminar. The teachers participated with
enthusi asmand expressed thehopethat therewould bemore
occasions in the future for teacher development.

Biodata

DonnaH. Tatsuki isaprofessor in the Graduate School for
English Language Education and Research at Kabe City
University of Foreign Studies. Her main research interests
arecross-curricular pragmatics, languageteaching materials
development and conversation analysis. She is currently
researching multi-party talk-in-interaction of Model UN sim-
ulations. Sheisalso alyric operasinger.

Narrative and Literary Texts in Language Teaching

/ N
[ PERSPECTIVES]

Editor: LucillaLopriore
e-mail: lloprio@tin.it
Editorial board:

Burchietti Elisabetta,
RosannaFiorentino Morozzo,
Flynn Mary Beth,

Mirti Paola

TESOL -Italy: www.tesolitaly.org
\_ /




TESOL-Italy January-February 2013

“To TESOL Italy with Love’

L ocal GroupsWorkshopat theAnnual National Convention
by MariaGraziaMaglione

Atthelast National Conventiontherewasaworkshop entirely dedicatedto our Local Groups(LGs). The
titte' TOTESOL Itay withLove waschosentogivevisbility tothepreciousactivity of our LGswhicharean
essential component for thelifeof our association. Theworkshopwasattended by thenational coordinator
SimonettaRomano, membersfromBenevento, L’ Aquila, Messina, Naples, Pdlermoand RomeL Gsaswells
asteachersinterestedinjoiningor creatingone.

Thefirst part of theworkshopwasanoverview of TESOL Italy L Gs: past and present situation, requirements
tobecomeamember or tostart anew one, sourcesof informationabout L Gsactivities(TESOL website, LGs
Facebook pages, Newdl etter articles). Great emphasi swasgiventotheroleof L Gswithintheassociationas
they shouldembody thespiritof TESOL Italy missionand, assupportivecommunitiesof practice, shouldoffer
TESOL Italy memberssevera opportunitiesof professiona devel opment suchas:

- exchangingand sharingideas, materials, resources, andinsightson professional/didactic/ educational/
pedagogical issues;

- exploringand devel opingoverlappinginterests, starting projects, andresearch;

- experimenting new approaches, methodol ogies, strategies, technol ogical innovations;

- organisingand holdingtraining activitiesthroughout theyear (seminars, workshops, courses, etc.)

- providinginformationabout their ownactivitiesandinitiativesinthefield of Englishlanguageteachingand
learning.

Then the past and future activities of some LGs (Palermo, L’ Aquilaand Rome) were presented. The
coordinators of these groups Ninfa Pagano, AnnaMariaNanni and Maria Antonietta Ortenzi actively
cooperatedintheworkshopandinthedebate. Actually, themostinteresting aspect of theworkshopwasthe
opportunity for the LGs to discuss some critical issues expressed in a questionnaire submitted to the
participants.

Amongthecritical aspects, NinfaPagano, coordinator of Palermo L G, pointed out that * her groupmeetsonly
oncertainoccasions (i.e. seminars, workshops, TESOL days); shea sonoticedthat thepromotional cards
haven’ tremarkably increased subscriptions. Inadditiontotheseremarksshared by other L Gsmembers, the
increasingdifficulty inorganizingeventsfor several reasons(lack of financia resources, sponsorship, small
number of participants, etc.) wasgenerally underlined.

Thediscussionwasa sofocussed onthekind of activitieswhich couldbeorgani sed by L Gsandhow they could
beimproved. Most of theparti cipantsconsi dered both * exchanging experiences, sharingideas/ resources/
materids and* devel opingrelationsamongtheL Gs acrucia question. It Organisingonlinecourses, webinars,
anddiscussiongroupsabout interest sectionswasa sosuggested aswel |l as supporting L Gsmoreeffectively
INTESOL Itay eventsgivingthemgreater visibility. Onthewhol e, thefeedback wasquitepositiveand has
produced somegoodresults.

Aftertheconventionwehavehad contact withteachersfrom FormiaandMilanwhowouldliketo start anew
LGintheir area. Also someteachersare going to join the LG in Rome and have already contacted the
coordinator MariaAntoniettaOrtenzi. | nshort, weshould havetwo new L Gsand arenewed one.
Moreover, wewouldliketoimplement theareadedi catedtothelL Gsinthenew websitecreatinganinteractive
spacewherethe L Gscan exchangeideas/resources/material sand partici patein discussionsabout some
specifictopics.

Finally, wehopetheworkshop experiencecanberepeated next year extendingtheparticipationtoall LGs
andschedulingalonger session.
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An outside inside view: strange notions
by Adrian Bedford

In these occasional articles, | will bereflecting on anumber of thingsthat have struck mein the last twenty-one years of
workingwith Italian studentsasateacher of EnglishasaForeign Language. Thetitlel havechosen, ‘anoutsideinsideview’,
referstothefact that | have had the privilege of finding myself right within the Italian education system from thevery start;
firstworking fulltimeat the AccademiaNavalein Livorno, thenwiththe A ccademiaAeronauticain Pozzuoli andin addition
to these, in State Schools, (middle and high) and Universitiesin Naples. The latter all more or less at the sametime! This
fortunate position certainly qualifiesmeto say that | am familiar with educational establishmentsof variouskindsfromthe
inside. But what about “ outside” ?Firstly, whilehaving beenwel comed and feeling at homeinall theseinstitutions, | am till
“I'inglese”, “il madrelingua” . Theseepithetsaretechnically correct, and arenot meant, or taken, to beindicativeof exclusion,
but show that incomparisonwithmy Italian colleagues, | have* another point of view”, adifferent rel ationshipwiththeEnglish
language, and especially, asfar asmy perspectiveinthesearticlesisconcerned, adifferent teacher-training path behind me,
which | naturally bring with meto the classroom. Hence, | can say | have an inside view from the outside!

Asfor the second part of thetitle, “ strange notions’, | have in mind those comments, thoughts, and commonpl aces that
| have heard time and again over the years and which never ceaseto amaze me. | have heard, and continueto hear, learners
who after yearsof classesare at almost Al level say that Englishis easy, or, perhaps at A2 level (after 5 years) that they
“knowthegrammar”, yet havedifficulty inlistening, but upontaking agrammar test, show they can’tdothat either.... Alas,
| have reached a point where my only response to situations such as thisisto smile and carry on.

Other “strange notions”, however, regard the very substance of the English language, and herel feel | really can contribute
insomeway. There appear to be anumber of misconceptions about grammar and pronunciation that are so deeply rooted
in students knowledge of the language that | can safely say that when the moment to disabuse students of these “strange
notions’ comes, it isareal pleasureto seethe scalesfall away fromtheir eyes, (to quote amuch higher authority). Thefirst
of these, to which | would like to dedicate this month’ sarticleisthe use of the verb form “have got” and a consideration of
all the general confusion that seems to surround the verb “to have.”

Thefirst thing that strikesmeisthat if students seem to have any notion at all about thisverb, itisthat itispronounced “ev”
oreven“elv” andthat itisin someway immuneto therulesthat they learn for the negative and interrogative forms of main
verbsingeneral. Thelook of disbelief that crossesthefacesof my innocentswhen| suggest that theformto usewhen asking
aguestionis“doyouhave?’ or whenformingthenegativeis® don’t have’ isgenerally worth photographing. Sotheevolution
of thispivotal stalling point goes something like the following:

Me - Well, actually you have TWO chances; either you can say “Do you have apen?’ or “Haveyou got apen?’, but | see
you want athird one, “Have you apen?’. Greedy!

Sudent(s) - But we know that the question form is “have you” and the negative is “haven't”.

Me— Of course, when followed by a past participle, which iswhy we can say “Have you got?’ and “| haven’t got”. “ Got”
isthe past participle of “get”, but naturally, the meaning is present; it’s just another form. By the way, do you think there
adifference in meaning between “Do you have apen?’ and “Have you got apen?’?

(I'msteeling myself for theinevitableanswer...)

Student(s) —‘ev got’ is“rafforzativo”; it indicates  possesso”.

For somereason, thesetermsare alwaysin Italian. | clear my throat and hold up apeninmy left hand and say “Herel have
apen”, thenl hold itin my right hand and say “Herel’vegot apen”. When | then ask if | possessthe pen morewhen | hold
it in my right hand, there is generally agiggle of confused denial. Fortunately. Indicating various possessions of students
inclassand askingtheir friends" DoesGiovanni haveamabile?’ and“HasMariagot amaobile” ?etc., wegenerally agreethat
No-one possesses anything more or lessthan anyone else. So wetry to work out what thereal differenceis. | liketo usethe
example of travel documents so we can roleplay ascene at the airport check-in where the person at the desk asks* Do you
have your booking? Do you haveyour | D? Do you have asuitcase? Do you have any hand luggage” ? | then contrast it with
a scene at home where the anxious mother keeps checking “Have you got your ticket? Have you got your 1D card? Have
you got your luggage? Have you got everything?’. Theideaisto show that in aformal context, native speakers of British
English (and other Englishes based on it) use “ have” without the apparently superfluous ‘got’, but in situations where we
might use“tu” inltalian, wecan, and generally do, use* havegot”. | al'so point out that itisnecessarily aspokenform, which
may bereproducedininformal writing, and thusrequirestheuseof thecontracted form, and generally only representspresent
time.

Having said that, | think it’ simportant to tell studentsthat in American English, the form without got ismore common, and
eveninBritish English, in situationswhere* got” isacceptabl e, people may switch from oneformto theother without really
thinking about it, soit’ snothing to get worked up about. What really mattersisaclarification of theform, so teacherswould
do well to practise using both “to have” and “have got” in affirmative, negative and interrogative forms so that students
get aclear ideaof the correct interrogative and negative formswithout producing mysterioushybrids such as“ do they have
got?’ or thenineteenth- and midtwentieth-century “ haveyoua...?” or “1 haven'ta...” . Theseformsareol d-fashioned, quaint



Englishing
by Beth Ann Boyle
(continued fron p.1)

different publishing houses, tour oper-
ators or software/hardware suppliers -
al under one roof? And where else
would you be able to attend talks and
workshops led not only by ESOL ex-
pertsor coursebook authorsbut also by
colleaguesworkinginsimilar teaching/
learning contexts as yourself?

AsaTESOL Italy member, youcertainly
comprehend the value of our annual
convention, so why don’t you contrib-
utetoenrichingyour colleaguesprofes-
sional lives by informing them of the
wonderful opportunity that is awaiting
themin November and inviting themto
come to the convention as well? The
moreteachers engagein teacher devel-
opment, themorefulfillingtheir profes-
sional liveswill be.

Seeyou all inNovember!
Beth Ann Boyle

Food for thought
by Franca Ricci Sephenson

(continued fromp.1)

our communitiesand achieveeguality in
the law comes without intersecting ef-
forts within and between diverse com-
munities of conscience. Some of these
communities are families, friends,
schools, churches, professional organi-
zations, and governments. Some of the
communities are online, in book clubs,
andinrecreationclubs. Theschoolhouse
door does not keep these issuesfrom
affectingour students, sotheopportu-
nity tomakelearningrelevant in stu-
dents livesisdependent onafacilitative
relationship between thestudentsand
their teacher s. We cannot teach agov-
ernment classwithout engaging students
infindingtheir ownvoiceintheprocess.
Whilethere are somewho would ask us
to teach only history and structures, to
truly understand how history and struc-
ture have worked together to affect our
communitiesand theindividualswithin
them, wemust facilitatestudents’ explo-
ration of personal, political, and eco-
nomic issues. Paulo Freire would sug-
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gest that keeping theseissues out of the
classroomisnot anact of neutraity; itis
instead giving power to the powerful.”
| totally agreeand| strongly recommend
that in our English language classeswe
give students the opportunity to ex-
press their opinion and discuss issues
of vitd interest likethetwo referendain
Maryland, both of which regard prob-
lems strongly connected with the cur-
rent political debate in Italy. We can
draw all thelanguage we need fromthe
web, not to influence students with our
ideas, but to make them feel part of a
democratic processin which ideas and
ideals get shaped and go far. Language
learning can only benefit from bringing
life and passion in our classrooms.
March2013

Book Clubs

(continued fron p.4)

Onefriend’s group meetsfor dinner as
well. Each member brings a dish, and
they have a discussion about books
over dinner.

Why isabook club better than reading
alone?First of all, it helpsme find new
books to read. I'll read just about any-
thing (no, wait... | won't read anything
withvampiresor werewolves), but | have
my favorite genres, and | get stuck ina
rut sometimes. A book club pushes me
to read genres or titles or authorsthat |
might never have tried, or never even
heard of. | am too cynical to trust the
reviews in the newspapers and maga-
zines, so | rely onmy friendsto help me
choose what to read.

A book clubisalso asounding board, a
place to experiment with ideas about
books and reading. The experience of
talkingabout thethemes, learning some-
thing about the author, talking about
why | liked or did not like a book, a
character, anauthor. A few timesduring
thediscussions| haveeven changed my
mind about abook, and started to appre-
ciate it after | learned something new
about the author. Everyone brings a
different facet, and the book is under-
stood and enjoyed more fully.

Comeon! Let’stalk about books!
Some useful links. This list is by no
means exhaustive, but there is some-
thing for everyone.

Originally “Virtual Libraries’ or cata-
loging systems, these hugeinternation-
al sitesnow haveextensiveforums, and
virtual discussion groups, also in Ital-

ian:

aNobii: http://www.anobii.com/
Goodreads: http://www.goodreads.com/
Library Thing:
http://www.librarything.com/

Shelfari:

http://www.shelfari.com/

Y oucanparticipateinavery largeonline
community:

The Oprah Book Club: http://
www.oprah.com/packages/oprahs-
book-club-2.html

Or alesscommercial one:

OnlineBook Club.org: http://
onlinebookclub.org/

Dear Reader: http://
www.dearreader.com/

Or you can start your own:
BookClublt: http://
www.bookclubit.com/

Some publishing houseshave clubstoo:
Scholastic Books: https://
clubs?2.schol asti c.com/webapp/wcs/
stores/servlet/L ogonForm

Anoutsideinsdeview:
(continued fron p.10)

or pompousin 2013, apart frominsome
set expressions, typically idiosyncratic
informsuch as“l haven'ttime” and “I
haven’taclue’, whichmost certainly do
not set the trend nor represent arule.
A curiosity of greater interest to teach-
ers than to learners is the controversy
among non-language professionals
about theappropriacy of the® got” form.
Victims of the non-specialist prescrip-
tive grammarians teaching in schools
where English is the language of in-
struction, many children were taught
that “got” issloppy, slangy, vulgar and
congtitutes a tautology. However, as
language teachers, we are aware that
despitetheapparently illogical natureof
the construction — using a past for a
present, and effectively being a non-
sensg, it is a form embodied in the
speech patterns of whole populations
of educated users of the English lan-
guageastheir primary idiom.
Toillustrate the antiquity, and venera-
bility of theformasbrought to usby the
Bard himself, | concludewith anamus-
ing quotation from the Merchant of
Venice

"What abeard hast thou got! Thou hast
got more hair on thy chin, than Dabbin
my fill-horse hason histail."

Not somethingtorepeat totheexaminer
at aTrinity exam, perhaps.
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Tesol Italy Groups

REQUISITI PER IL RICONOSCIMENTO

S raccomanda a tutti i colleghi impegnati o che intendono impegnarsi nella costituzione di un gruppo provinciale

TESOL-Italy di inviare all’ Executive Committee la seguente documentazione;

1. Elenco nominativo degli iscritti (minimo cinque), con allegata fotocopia della ricevuta del relativo versamento
sul c/c postale n. 15774003 intestato ad Associazione TESOL-Italy, Via Boncompagni 2, 00187 ROMA.

2. Verbale dell’ assemblea costitutiva del gruppo da cui risultino I'elezione e il nhome di un Coordinatore.

3. Programma delle attivita che il gruppo intende svolgere nel corso dell’ anno scolastico.

4. L’Executive Committee, preso atto della documentazione prodotta dal gruppo, s riunisce per deliberarne il
riconoscimento ed invia successivamente il testo della delibera al Coordinatore.

Il Coordinatore del gruppo TESOL-Italy rappresenta a tutti gli effetti I’ Associazione nell’ambito della provinciain cui

il gruppo svolge la sua attivita ed e tenuto a presentare una relazione annuale in sede di National Committee.

I membri del Consigliodi Presidenza ela Segreteriadi TESOL-Italy sono a disposizione per qualsiasi eventualerichiesta

di ulteriori informazioni.

Le colleghe incaricate dall’ Executive Committee del coordinamento nazionale dei gruppi sono Simonetta Romano
(e-mail: simonetta.romano@infinito.it —tel. 06/6390532) e Maria Grazia Maglione(e-mail mg.maglione@libero.it)

1.AGRIGENTO

Co-ordinator: Anna Maria Basirico
ViaG. L. Bernini, 6

92100 Agrigento

Tel.: 3281916501
e-mail:annamaria.basirico@istruzion

2.BENEVENTO
Co-ordinator: Anna Mazzeo
Via della Citta Spettacolo, 7
82100 Benevento

Tel.: 0824313376

e-mail: mazzeoa@yahoo.it

3.CASERTA

Co-ordinator: Viviana Padovano
Via Caravagliosi, 23

81100 Caserta

Tel.: 3281267993

E-mail: tesol.caserta@gmail.com

4, COSENZA
Co-ordinator: Anna Franca Plastina

Via XX Settembre, 19
87036 Rende (C9)

e.it

6.L'AQUILA

Co-ordinator: Annamaria Nanni
Via Provinciale, 9

67019 Scoppito (AQ)

Tel.: 0862/22607

e-mail: am.ananni@libero.it

7. MESSINA

Co-ordinator: Irene Davi

Via Di Dio — Villaggio Sant’ Agata
98166 Messina

Tel.: 090388525

e-mail: irenedavi@libero.it

8.NAPOLI

Co-ordinator: Daniela Cuccurullo
Parco Grifeo, 63

80121 — Napoli

Tel.: 3355212156

e-mail: danielacuccurullo@gmail.con

=)

9.PALERMO

Co-ordinator: Ninfa Pagano
Via del Fante, 56

90146 Palermo

Tel.: 3470649695

e-mail: n-pagano@live.it

10.ROMA

Co-ordinator: M. Antonietta Ortenzi
Via G. Lorenzoni, 20

00143 Roma

Tel.: 065916775

e-mail: maortenzi@gmail.com

11.VENEZIA

Co-ordinator: Geraldine Ludbr ook
C/o Universita Ca Foscari

S. Croce 1254

Venezia 30135

Tel.: 0771770098

e-mail: ludbrooktesol @gmail.com

Tel.: 0984443427
e-mail: annplast@tin.it

5. FORMIA

Co-ordinator: Filomena Savore
Via Faraoni, s.n.c.

04023 - Formia (L T)

Tel.: 0771 770098

E-mail: menasavor e@alice.it

To contributors

Please send your contributionsin
Times New Roman 12 to
danidlacuccur ullo@virgilio.it

or

tesolitaly@gmail.com

The deadlinefor submitting articlesfor the 2013
March-April issueisApril 30th




