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Food for thought

From TESOL publications
by Franca Ricci Stephenson

Learners Lives as Curriculum

by Beth Ann Boyle

Thereisaunique quality to all TESOL-
Italy eventsand activities: akind of fire.
Thisfirewasburning brightly during the
TESOL-Italy National Convention held
on November 18" and 19" in Rome this
year because this event was not only
organised by teachers who are passion-
ately committed to language teaching, it
was also attended by the very same kind
of teachers. They arepeoplewithdreams,
peoplewith thedesire to know moreand
to take even more back to their students
and classrooms. They are peoplewho do
not allow the challengesin language ed-
ucation today to stop them from follow-
ing their dreams. Because of this fire,
another TESOL-Italy Convention has
proven to be a great success!
Thisyear’s convention theme, Words &
Worlds, was dedicated to establishing
connections among people through one
of the most basic tools at hand —words.
Words are powerful: they can transfer
knowledgefrom onepersontoanother or
from one generation to another; they can
communicateemotionand buildrelation-
ships; they cantrigger conflictsand thank-
fully resolve them. The four convention
subthemes investigated areas which are
key to these times and to the I talian edu-
cational context: Content through Lan-
guage, | dentity and Diversity, Primary
Language Education, and Motivation
in Language L earning.

As those of you who attended the Con-
vention already know, there were many
different types of sessions spread over
the two days. We were very fortunate to
havehadthefollowing plenary speakers:
Do Coyle(sponsored by theBritish Coun-
cil), JonHird (sponsored by OUP), Geral-
dineMark (sponsored by CUP), Janet Orr

(continued on p.6)

TheJune 2011 special issueof TESOL
Journal®, which started republishingon-
line in 2010, is entirely dedicated to
“Learners LivesasCurriculum” and
celebratesthework of Gail Weinstein,
who edited theissue, but unfortunately
passed away about a year ago. Ms.
Weinstein is known throughout the
TESOL community for having dedi cat-
ed her passionate energiesto construc-
tivist, holistic models to teach nonna-
tivespeakersEnglishandliteracy skills.
Theteaching model she developed, to-
gether with other teachers, the“ Learn-
ers’ Lives as Curriculum” model, isa
|earner-centered approachto EFL/ESL
teaching which uses learner texts to
discussthemesof interesttolearners. It
usesthematicunitswhichoffer learners
personal stories of others like them-
selves, along with an opportunity to
respond to those stories, generatetheir
ownnarratives, and preparefor acollec-
tiveproject whilelearning specificlan-
guage skills and structures?.

The table of contents in this special
issueshowsby itself that all thearticles
would be worth reading, as the titles
seem to open new horizons for reflec-
tion and action research. They deal
with learner-centered teaching as the
core of effective practices for adoles-
cent English language learners; they
offer examplesof aproject centered on
adult English Language learners con-
structing and sharing their stories and
experiences; they discuss the impor-
tanceof languagel essonsonimmigrant
identity, food cultureandthesearchfor
home.

Theintroduction, by Janet D. Johnson?,
explains that the articles in this issue
were chosen by Ms. Weinstein and-
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demonstrate how her life’ swork canbe
applied to multiple teaching contexts
with students of various ages and En-
glish skills. The model she so strongly
believedin: “Learners LivesasCur-
riculum” (LLC) placeslearners’ lives
and experiences at the center of curric-
ulum, as she believed that “ To under-
stand the possibilities for language
andliteracyinstruction, itisnecessary
toknow something about |ear ners, their
resour ces, their needs, and their goals
for learning” . Ms. Weinstein defined
six discrete principlesof her model:
Principle 1: Require Ongoing Inquiry
(Listeningtoand L earning about L earn-
ers)

Identify learners’ interests and needs.
Identify learners' learning styles and
preferences.

Learn about learners’ contexts: issues
and challenges.

Learnaboutlearners’ contexts: resourc-
es and possibilities.

Principle 2: Build on What Learners
Know

Identify learners’ current knowledge
(continued on p.6)
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Subscription to English Tea
ching Forum (4 yearly issues):
« 15,00.

TESOL Italy Newdetter
Editor: DanielaCuccurullo.
danielacuccurullo@virgilio.it
Editorial board: Beth Ann
Boyle, LucillaLopriore,MaryBeth
Flynn, Marina Morbiducci, Sefa-
no Mochi, Franca Ricci Sephen-
son, PatriziaPetruccetti, AnnaRosa

Iraldo. .
DTPClaudio Giacinti

TESOL-Italy’s mission is to
develop the expertise of those
involved in teaching English to
speakers of other languages, and
to foster professional growth and
active participation in language
teaching. Its mission includes
promoting community
understanding of the role of
languagein aprogressively
changing environment while
respectingindividuals' language
rights.
To achieve this TESOL-Italy
e encourages accessto and
standardsfor Englishlanguage
instruction, professional
preparation, continuing education
and student programs;
o links groups to enhance
communication among language
specidists;
e produces high quality programs,
servicesand products
e promotes advocacy to further
the profession.

TESOL (Teachersof Englishto Speaker sof Other Languages) Italy

TESOL -Italy, anaffiliateof TESOL International , founded by Mary Finocchiaro, isanon-profit
organization of teachers of English in Italy. Its purposes are to stimulate professional
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From the Editor

.,

The turning of the calendar page to a new year is traditionally a time for
rethinking the past and looking forward to the future.

The Annual Convention took place in November: Beth Ann Boyle and Letizia
Corbucci’s words, in different ways, help the readers treasure the input from
the many talks and workshops, while the welcome impressions offered by
Khalyapina from Russia give a breath of International air to our mission.
In the meantime, the leading themes in this issue are the Learners’lives as
curriculum (justto quote Franca Stephenson); Lopriore’s interesting analysis
of the linguistic landscape and Morbiducci’s “food for translation” (at a time
when everyone would like to be on a diet!)

There is one more thing worth careful consideration: TESOL Italy’s position
statement on Primary stimulating discussions.

There is anew section, proposed and edited by Lina Vellucci, on thelast pages.
Itisaspecial Dossier onthe SpellEvent, the Global competion forlearningand
experiencing words. Enjoy your reading.

Daniela Cuccurullo
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Buzz-words

LucillaLopriore
Buzz-word: ‘aword or phrase that people
in a particular group start to use a lot

because they think it is important’

Buzz-word of the day:
CLinguistic Landscapes >

The concept of Linguistic Landscapes is an emerging interdis-
ciplinary field which encompasses areas of research such as
sociolinguistics, language policy, multilingualism and applied
linguistics. The term is generally used to refer to the material
manifestations of language - street signs, advertising billboards,
commercial shop signs, place names etc. —that, all combined,
form the linguistic landscape of a given territory, region, or
urban agglomeration. The linguistic landscape of a territory
plays an important role in determining the ethnolinguistic vital-
ity of the languages spoken in that environment

Linguistic Landscapes is officially defined as “the visibility and
salience of languages on public and commercial signsin agiven
territory or region” (Landry & Bourhis 1997: 23).

These visual messages may have a variety of modalities, which
may involve either language or image, or a combination of both
(Kress & Hodge, 1998; Kress & Van Leeuwen, 2001, 2006; Van
Leeuwen, 2005). They constitute the landscape of the languag-
esinaregion or in a country, that can be in the language of that
area as well as in a variety of other languages since most
countries in the world have become more and more linguistically
heterogeneous. In many of these countries the amount of
exposure to other languages, mostly English, is expanding in an
unprecedented way, thanks to the increased mobility between
countries, the new media, social networks, new forms of adver-
tising and the increasing number and types of language signs.
In Europe today more than 75 per cent of people aged 16-55 use
the Internet every week, with a majority of young people doing
so even on a daily basis. Further evidence of the impact of
globalisation can be found in the worlds of entertainment and
trade, where advertisements are rarely translated, adding to the
need and motivation for knowledge in foreign languages.
The first studies of linguistic landscapes were about cities since
only in cities or urbanized environments did writing evolve and
unfold “its full potential” and develop complex interaction
patterns. In this light, a more accurate term would be “linguistic
cityscape” (Backhaus, 2007:14).

In the age of visual literacies, Linguistic Landscapes and its on-
line homologue, the virtual linguistic landscape (VLL) or “lin-
guistic cyberscape” (Ivkovic, 2009) studies enable us to under-
stand how languages are visually processed and experienced
by peoplein linguistically diverse contexts. The implications of
research on Linguistic Landscapes are manifold and are carried
out in different research areas besides sociolinguistics. re-
search on multilingualism, new formats and approaches in the

study of the interaction of English with local languages; new
perspectives in the analysis of developing features of English
as a Lingua Franca; and aspects of research in second language
acquisition or in foreign language teaching.

A broad understanding of what foreign language learning
encompasses is particularly pertinent in a time where global
mobility is areality for many people, in education, at work and
in private life. The impact of globalisation may be found in ‘real
life' aswell asin thevirtual world, where people meet each other
through various forms of social communication. Thus foreign
languages, particularly English, are more and more present in the
everyday lives of most European citizens. This presence is
bound to affect learners of foreign languages, and research is
now beginning to show how. Studiesfrom Iceland, for example,
show how primary school children without previous training in
English learnt words and phrases by watching movies in Eng-
lish, with subtitlesin Icelandic. In Belgium, Dutch speaking 11-
year-old children progressed faster in English when they watched
subtitled movies or played computer games. In Sweden, expo-
sure to English through the Internet and TV/films had a strong
impact on secondary school children’s FL oral proficiency and
vocabulary (Mufioz & Lindgren, 2011).

The study of the linguistic landscape is, thus, a valuable new
development in the analysis of how learners are affected by
exposure to other languages outside the school context; it may
constitute a valuable resource to be carefully looked at by
educational authorities, teachers and families as well.
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Webwatch-CLIL:

Create the New Citizens of the

World!
by L etiziaCorbucci

Dear Tesolers,

Back fromthe 36" Annual National Convention heldin Romeonthe 18"and 19"
November, wearehereto keep onreflectingon* content through language”. This
issues has been recently addressed by most of the speakers from both teachers
and students’ perspective. Our international expertin CLIL, professor Do Coyle,
highlighted how CLIL can be demanding and challenging to realize in our
classrooms. Sheprovided the exampl e of arecent study conducted with over 650
learnersin Secondary schoolsinthe UK asalensonthe CLIL classroom. Other
speakers (Prodromou) highlighted how “CLIL and Communicative Language
Teaching are Related” and others (Maggi, Cherubin) showed ushow “web 2.0.
Tools Can Foster Peer to Peer CLIL Teaching and Assessment”. The book and
softwareexhibitionwasfull of new ideasonhowtoteach CLIL inour classrooms.
Herel will point out alist of official websiteswhich can be useful if youwant to
prepareal esson based on the European Union and the United Nationsto devel op
the new citizens of theworld:

European Union: http://europa.eu.int

Eur o: www.euro.ech.int/en.html;; www.europa.eu.int/euro

UNESCO: http://wch.unesco.org/en/list

United Nations: www.un.org

United Nations (website for students): www.un.org/Pubs/CyberSchoolBus/
index.shtml

Human Rights: www.ohchr.org/english

Amnesty I nter national : www.amnesty.org

Geogr aphy (selection of websites):
www.sheppardsoftware.com/European_Geography.htm (Developamental map
of Europe, itscountries, capitals, and geography through these amazing games!)
www.geographia.com/indx03.htm (EuropeTravel Resource. I ncludestravel tips,
country planning guides, maps, travel discounts, tours, eventsand morefor your
trip)

www.national geographic.com (provides free maps, photos, videos and daily
news stories, as well as articles and features about animals, the environment,
cultures, history and so on)

Art: www.artcyclopedia.com (T heArtcyclopediaisanindex of onlinemuseums
and image archives: find where the works of over 8000 different fine artists can
beviewed online)

M useumsin Eur ope(selection of websites): www.louvre.fr, www.tate.org.uk,
www.uffizi.it, www.pinakothek.de, www.khm.at/homeE/homeE.html,
www.vangoghmuseum.nl

Games: www.peacegames.org (The program uses cooperative games and
community service activities to empower elementary school students to be
peacemakers)

Goodluck!

IMPRESSIONSOFA RUSSIAN
PROFESSORABOUT TESOL -
ITALY’S36"NATIONAL
CONVENTION

by LiudmilaKhalyapina

| work at thedepartment of foreignlanguages
at Kemerovo StateUniversity (Russia), which
islocated far away fromthecentral part of our
country, inSiberia. | havebeen educatingand
training teachers for about 20 years. | enjoy
working with students who would become
teachers of English in future, helping them
become professional and observing their de-
velopment.

| understand that it's my responsibility to
bring new tendencies of teaching English to
my students. For this purpose | try to partic-
ipate in different international conferences
and learn new ideas of teaching English for
speakers of other languages.

In November 2011 | happened to participate
in one of such conferences in Rome. The
name of theconference“Wordsand Worlds’
wassuggested by itsorgani zers- TESOL -Italy
group.

Itwasmy first acquaintance with thisorgani-
zation, first meeting with my colleagues —
teachers of English —working in Italy, and
even thefirst visit to one of the most ancient
cities in the world — to Rome.

All myimpressionscanbedescribed by several
adjectivesof very positiveconnotation: well-
organized, interesting, high scientific level,
demonstrating new ideas in methodology of
teaching English (first of al | mean CLIL),
having opportunity to listen to well-known
specialists from the UK and the USA (Do
Coyle, Hugh Dellar, Deborah Short and oth-
ers), aswell asfortheltalianspeciaistsinthis
sphere(MaggieFabricio, SilvanaRanzoli and
others).

One of the most important results of my
participationin the conference was adiscov-
ery of CLIL asanew approachto the process
of teaching English. It was so unusual and
unexpected for me to makethisdiscovery (it
was not my first participation in an interna-
tional conference). I n spite of my big enough
experience in the sphere of methodology of
language teaching, | came to the conclusion
that it's absolutely a new approach whichis
not developedin Russia. It wasso strangefor
me to recognize that all the European coun-
tries are actively developing this type of
teachingforeignlanguages(whichl findreally
effective and corresponding to the demands
of modern schools), but our scientists and
school practitioners haven’t heard anything
about it. Now it's quite clear for me that the
conference helped me to formulate a new
objective—todeveloptheideasof CLIL inour
universities and secondary schoals, to share
them bothwith our university professors, and
school teachers.
| would like to thank the members of the
executive committee of TESOL-Italy for
their work and for the invitation which |
received to participate in this very interest-
ing conference.
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Translation

in Love

FOOD FOR TRANSLATION
by MarinaMorbiducci

If youareor wouldliketobeonadiet, strenuously struggling
for afew ouncesless, here' sakind of food you can abundant-
ly indulge on: food for translation! We do not mean the
language of recipesuseful for preparing gastronomic delica-
cies, but simply the language of translation connected to
nutritionally cultural facts: so that we can really say “La
traduzioneeservital”, renderingtheltalianverbal forminits
doubleintrinsic possibility (duetotheauxiliary ambivalence
of ourverb“tobe”): 1. “éservita’ =“itis/itisbeing served”
(passive voice in the present tense); 2. “& servita’ =it has
been of use” (active voicein the present perfect tense)!
Thesemanticfield of “food” isextremely richand hourishing
even from the point of view of idiomswhich, typically, are
extremely culturally-loaded: for instance, have you ever
wondered whether “1t’ s not my cup of tea” could somehow
be considered equivalent to “Non & pane per i miei denti” ?,
where tea (in Britain) and bread (in Italy) serve a parallel
cultural function in terms of nutrition? Similarly, have you
ever noticed how many idiomaticexpressionsinboth English
and Italian contain terms belonging to the realm of food or
ingredients of the kind? From “you’ re mixing orangeswith
apples’,to“ salvarecapraecavoli”, from*“bread & butter” to
“Se non € zuppa €& pan bagnato” (note the insistence on
“bread” inltalian formulations...) and so on: certainly food
impinges on our life and vice versa. Why isfood so impor-
tant?“What a question”, you could reply. Without food we
cannot live; and what about translation, could we survive
without it?

There' saplump list of textsto read and translate concerned
with food: from Mindless Eating by Brian Wansink, pub-
lished by Editrice Pisani, 2007, and translated into Italian by
MarinaMarino, where, ultimately, our nutritional culturegets
enriched by self-awareness and our diet becomes healthier,
to The Oxford Companionto Italian Food, by Gillian Riley,
OUP, 20009, defined: “ A magisterial (recipe-less) book anyone
evenmildly interestedinthesubject must own. .. encourages
you to read entry after entry for the pleasure of learning
marvelous oddments about the obscure and the familiar”
(The Atlantic); “Riley, aBritish food historian, displaysthe
same combination of exhaustive scholarship and English
drollery that made Alan Davidson’s Oxford Companion to
Food (1999) both indispensable and a blast to read. The
factoidsareendless: ambergris, the perfumy effluviumfrom
sick sperm whales, was once used as an ingredient in apper-
tivi[sic]; medieval Italianfollowersof Hippocratesbelieved
that cumin impart ascholarly pallor to studentswho' d been
playing hooky.” (Chicago Reader).

As you see, even gastronomic reviews dispense a special
tastefor tranglation... Let’'shave abite of the Foreword by
New Y ork chef Mario Batali inthesameeditionand appreciate
thecultural layersand metaphoricstrata: “1' mstill hungry for
Italy. By this of course | mean not only the food and drink,

along with all of their associated tastes and smells, but also
the weather, the landscape, places, people, and their way of
life,too.[...] Whenever I’ mthere, I’ mawaysalittlesurprised
tolearnthat the countl essvarieties of the peninsula’ sdishes
are ableto evoke memoriesthat | hardly knew | had. For so
many reasons, Abruzzo[...] canonly be described as heav-
enly, and | honestly don’t think I’ll ever be convinced that
abetter Italian saffron exists outside of L’ Aquila.”
Thetextsgoeson quoting other partsof Italy whereyoufind
unique ingredients; but the most praising words are in the
Introductionby GillianRiley: “ Thoseof uswho haveencoun-
tered and come to love the food of Italy become obsessed
withtryingtofind out moreabout it. Weexperienceboth the
thrill of the chase, and despair and frustration at theimmen-
sity of the task. We press our noses against the misted-up
windowpane trying to glimpse what lies beyond, hardly
daring to venture in search of the pleasures within. Italians
do not have this problem; they know it all, they seem to be
born with an innate sense of their national gastronomic
heritage, and deep knowledge of their local traditions.”
Well, accordingto Riley, theauthor of The Oxford Compan-
ionto Italian Food, just above quoted, apparently there’ sat
least one prablem that we, as Italians, do not have, being
endowedwiththeinnatetastefor food, and, moreimportant-
ly, thecultureof food. Looking under theitem* Literatureand
Food” (p. 293) of thesaid edition, weread: “Inaddition, some
helpful trandlation of Italian culinary classics have become
invaluable: Artusi, TheSlver Spoon, AdaBoni’ sTalismano,
and at last theimmensely hel pful Reader’ sDigest Illustrated
Encyclopedia. [ ...] TheFuturist Cookbookisnow available
in English. Meanwhile, bilingual Italianswith reputation as
restaurateurs or cookery teachersarewriting in English for
British and American readers.” Quite asignificant portion,
we' d dare say!

Finally, intheldiomsOrganiser by John Wright, Thomson-
Heinle, 2002, wefind chapter 24titled“ Eatingidioms’ (pp. 58-
59) and chapter 30“Foodidioms” (pp. 70-71), whereweare
substantially nurtured: should you fail in your translation,
never mind: if you* swallow your pride”, you'reallowed“ a
second bite at the cherry” (fail better, and eat well!); the
important thing is that we don’t end up with “egg on our
face”, but rather with it in our digesting (and translating)
apparatus...




NEWSfrom
the Groups

TESOL Italy
CASERTAgroup

by Viviana Padovano

TESOL Italy Casertagroupishappy to
inform you that by the end of February
(date still to be confirmed) an interna-
tional conference on “Bilingualism:
teaching a second language at a very
early stage” will beheldin Casertawith
the aim of discussing the aspects and
benefitsof bilingualism at an agewhen
young learners are more and more ex-
posed to high tech tools and language
learning becomescrucial intheir educa-
tion. Theeventwill cover topicsrang-
ing from scientific/academic truths to
best practices and new methodol ogies.
For those interested in making apres-
entation or talk about a best practice:
papers should be emailed to
vivix71@gmail.comNL T Jan25th, 2012.
Once the conference program isin its
final version, Casertagroupwill inform
TESOL- Italy soto allow proper distri-
bution. For further information, please
contact VivianaPadovano, TESOL Ita-
ly Caserta’s coordinator at
info@crossboundaries.it.

What an Experience:
themeetingof Words& Worlds!
by Beth Ann Boyle
(continued fromp.1)

(sponsored by TESOL- International
Association), and Deborah Short (spon-
sored by thePublic AffairsSection, U.S.
Embassy in Rome). Plenary speakers
make an important contribution to the
Convention because they are highly
qualified expertsin their specific ELT
areas. The concurrent sessions (seven
atonetime), whichareeither talks, work-
shops, demonstrations or poster ses-
sions, are equally significant because
they are led by adiverse group of indi-
viduals (writers, practicing teachers,
researchers, teacher trainers, and soon).
It is especially during the concurrent
sessions that the TESOL spirit shines
because it is a moment when teachers
are sharing with other teachers.
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Thisyear’ sConvention has seen speak-
ers from all over the world. We have
been especially fortunate this year to
havespeakersfromthefoll owing coun-
tries: Canada, Croatia, Greece, Italy, Ja-
pan, Portugal, Russia, Serbia, the UK,
and the USA.. This coming together of
different nationalities and different
teaching contextsis another unique as-
pect of aTESOL Convention.
TheBook, Softwareand Tour Operator
Exhibitionwasawonderful opportunity
for teacherstotalk to representatives of
different publishing houses and educa-
tional travel agenciesto find out about
the most recent offers and develop-
ments.

Eventhough all of theexhibitorscan be
found on the Internet, nothing can re-
place being able to speak to represent-
ativesin person. Thisyear, 20 different
organisations were present in the exhi-
bitionhall.

Music! Food! Drinks! Dancing! These
momentswerespread over thetwodays
and they were well appreciated. The
intense distribution of talks and work-
shops was pleasantly “interrupted” by
our social events: nineteenth century
English dance, American Delta Blues
and Zydeco music, and harp and voice
duetsfor theloversof theclassical arts,
and of course, abundant wine and hors
d’ oeuvres.

There are many peopleto thank for the
success of the Convention. First of all
the office staff without whose precious
contribution the convention could not
take place. Another group of people
deserving our appreciationarethemany
volunteerswho havedonatedtheir time,
energy and dedication: thestudentsfrom
thel.T.T.Colombohighschool inRome,
theuniversity internfromRomaTreUni-
versity, andtheprogram book editorsto
nameafew.

Mostimportantly | wouldliketo extend
awarm thank you to all those who be-
lievein TESOL -Italy and what it offers
and especially the Convention partici-
pants, who are energised by the two-
day event andwhothentakethisenergy
back to their classrooms.

Food for thought

by Franca Ricci Stephenson
(continued fromp.1)

and skills.

Honor and celebrate language and
culture.

Provide opportunities to integrate the

past with the present.

For family literacy, nurture intergenera-
tional transmission of culture and val-
ues

Principle 3: Balance Skills and Struc-
tures With Meaning Making and Know!-
edge Creation Provideinformation about
how the language works.

Develop skills for addressing learners
purposes.

Provide opportunities to address those
purposes.

Provide learners with opportunities to
create and transmit knowledge.
Principle 4: Strive for Authenticity
Provide so access to authentic texts and
authentic tasks.

Move beyond ‘‘rehearsal’’ to authentic
interactions in pursuit of real purposes.
Employ project-based learning.

Aim for measurable linguistic and non-
linguistic outcomes.

Principle 5: Encourage Shared Respon-
sibility for Learning Among Students
and Teachers

Buildinlearner choiceover what tolearn
and how.

Create mentoring opportunitiesin which
more proficient learners help less profi-
cient learners.

Foster learner initiative in setting goals
and monitoring progress.

Provide opportunities to apply new
knowledge outside the classroom and
to report results.

Practice 6: Build Communities of Learn-
ers and Practitioners

Provide support for analysis of situa-
tions.

Create opportunities to collectively de-
velop strategies for action.

Provide opportunities for reflection and
planning for further action.

Engage teachers as learners in ongoing
discovery.

Though LLC, based asit ison alearner-
centered approach, is not new to us, |
feel learnershavehardly ever been placed
really at the center of teaching. This
special issue of TESOL Journal con-
tainslots of food for thought and invites
us to pause and reflect on what could be
achieved if it was adopted with dedica-
tion and intelligence.

'Volume2. Issue2; June2011

2 http://www.ableresources.org/p/
instructors.html

¥ Rhode Island College
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TESOL ITALY on PRIMARY

by Letizia Corbucci, Rosanna Fiorentino, Ritana Leo, Lucilla Lopriore

The teaching of a foreign language to young learners has been supported by TESOL Italy since the 1970s when the
association contributedtoinnovativeprojectssuchas|L L SE whichintroduced early languageteachinginltaly. Sincethen,
TESOL Italy hasorganized - onthisspecific subject - national andinternational conventions, seminarsand special sessions
aswell aslanguageimprovement coursesrequested by primary teachers. TESOL Italy hasalso officially collaborated with
the Italian Ministry of Education, TESOL Intl., and RAI, the Italian Public Television, providing our expertise and
professional adviceintheorganisation of seminars, trai ning programsand publicationson early languagelearning. TESOL
Italy hasvery recently been involved —together with ANILS & LEND —inascientific committeeat INDIRE withtheaim
of improving the training programs currently offered to primary teachers. TESOL Italy has recently carried out an
investigation on the teaching of English at primary level (TESOLITALY _on_PRIMARY), and a survey on the current
practicesof pre- and in-servicetraining of primary teachers, to be continued inthe next few months. Asaresult of TESOL
Italy commitment for theimprovement of early languagelearning, the position statement bel ow waswritten and presented
at last TESOL Italy national conference.

TESOL ItalyPOSI TIONSTATEMENT ONEARL Y FOREIGNLANGUAGELEARNING

Thetrend to introduce early foreign language learning in primary schools has been followed internationally including in
Europe. Asaconsequence of that, lively debates have focused on which foreignlanguageto teach aswell astheteacher’s
profile and the training required. Globalization and the widespread use of the Internet has predominantly led to the
acceptance of English asthelanguage for international communication. Indeed, the choice of English asthe only foreign
language (L 2) to be taught in primary school was strongly requested by Italian familieswhich coincided with the choices
made by most other European countries. However, that decision actually went against an earlier recommendation by the
Council of Europeinfavor of amultilingual formation of studentsaswell astothereform of theprimary school whichdates
back to 1985.

Even though psycholinguists recommend “ The earlier, the better”, that alone is not sufficient for successful learning to
take place. Other conditions are also required in order to sustain and promote language learning over time. To learn a
language, which cannot be compared to other subjects which are content specific, depends on a continuous exposure to
it andto itsusein meaningful contexts under the guidance of a skilled teacher. This becomes even more important when,
asisthecaseinltaly, learnersof anL2gofromtheveryfirst year of primary school onthroughtothelast year of high school—
athirteen-year period which includes diverse stages of cognitive and emotional development. Clearly, such an extended
learning experience must be sustained by well-trained teachers. If these conditions are not met, the continuity of learning
could be compromised with the risk of demotivating students.

One of the critical conditions, therefore, for successful foreign language learning beginning at primary school isthat the
teacher be well-prepared in terms of language, methodology, culture, and intercultural communication. Research at an
international level and recommendati onsby the Council of Europepoint out that theroleof theteacher isoneof thevariables
that can lead to positive results. So, these teachers should be highly trained and motivated throughout their career, even
moreso sincethey areresponsiblefor introducing classesof very young childrento aforeignlanguage. Too often, however,
the complexity of the learning/teaching process of both early learners and their teachers is underestimated.

TESOL lItaly, therefore, isconcerned about the university programsfor future teachers, which on the one hand, do state
therequirement of achievingaB2level in English, whereas on the other hand, the number of hoursin classand the credits
earned per course have been cut. No clear indication of either how to assess the level of language competence actually
acquired or how to integrate that ability with teaching methodol ogy has been defined. With regard to in-servicetraining,
TESOL Italy isalso concerned about the gradual reduction inthe number of hours, the quality, and theresourcesavailable
with respect to the original project of long-ago 1991.

It must be acknowledged that the current compulsory teacher training program has proven to be unsatisfactory, that is,
unable to guarantee successful results. Therefore, more adequate ways must be found to encourage teachers to engage
in the lengthy process of professional devel opment—of which language certification is only the first essential step. In
particular, the current in-service training has far too few numbers of hoursin direct contact with the trainer compared to
hours on-line, and needs to improve on the quality of the materials and the types of courses offered. The development of
the abilities to speak and listen have been reduced to such an extent that current teachersin training programs are very
insecureabout their ability to usethelanguage correctly and fluently. Obviously thoseabilities- which arethemost critical
ones for young learners - may well be neglected. In addition, these teachers may very well haveincorrect notions about
the language, with the consequence of unwittingly providing both an incorrect model of the language itself and how best
tolearnit.

Thus, TESOL Italy believesthat it isimportant to establish:

1) apolicy based on the principles of early language learning that includes: (continued to pl1)
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Dossier on the Global Spell Event:

1st part
edited by Lina Vellucci
‘What’sin aWord?

Learningand ExperiencingWords
by LinaVélucci
(TESOL Italy Second Vice-President)

Tesol-Italy hasparticipatedinthe’ Global SpellEvent Championship’ for threeyearsnow. Thisglobal competitionisfor non-
native English-speaking students who are learning English as an additional language.

It isorganized by Franklin Electronic Publishersin partnership with TESOL International Association.

Thefirst year of the Global SpellEventinltaly | wasone of the partici pating teacherstogether with other fivefrom different
schoolsin Rome. The 2009 coordinator was Mary Beth Flynn who worked hard to introduce thistype of competitiontoan
Italian audience that was not familiar with itsformat.

At most of our schoolsthe preparation was devised as an extra-curricular activity within the so-called ‘ Piano dell” Offerta
Formativa’ (POF). All the teachers worked enthusiastically not only using spelling activities but also songs, games,
proverbs, anything that could help with pronunciation, memorization etc.

The participating students had, therefore, the opportunity to improve their language skills but also to socialize and have
fun. Thisformat wasthenadoptedinthefollowingtwoyearswhen studentsfromRome, L’ Aquila, L atina, and Orvietojoined
in the project.

Initsthreeeditionsthe Spell Event hasinvolved TESOL Executivememberswho haveacted aspronouncers, score-keepers,
master of ceremony and other.

Everyone gave a helping hand to make the events successful ones.

Theoretical studies have been made throughout the years on the importance of spelling. | would just like to quote the one
by Susan Jones, M. Ed, ‘ Thelmportanceof Spelling’, 2/2009inwhich sheillustrateshow spelling canhelpliteracy and how
she debunked some common myths about spelling.

IntheU.S.A, spellingistakenintosignificant considerationintheNo-Child-L eft-Behind (NCLB) test, in SAT’ shandwritten
essays, in English composition requirements indexes, etc. Cognitive neuroscience studies have also been made to
understand how verbal automaticity is acquired.

Inthisdossier youwill find somecontributions, bothin Englishand Italian, from someof theteacherswho havehad different
roles in the event, some pros and some cons the type of competition, but the positive ones outdo the negative ones.

I"d like to share this short poem with you to conclude thisintroduction. | hopeit can help usunderstand, asteachersin our
every day tutoring, that wordsarewhat form literacy and vocabul ary confidenceisvery important for our students’ academic
progress. Therefore, any activity that can lead them towards reaching this goal iswelcome.

You can’t always trust a spell-checker
to write correct English 4
Eyehalveaspellingchequer.

To contributors

It camewith my peasea. M ease Se'?d your
It plainly marquesfour my revue contributionsin
Misssteakseyekinknot sea. Times New Roman 12 to

Eyestrikeakey andtypeaword
Andweightfourittwosay
Weather eyeamwrong oar write,
Itshowsmestraitaweigh.
Assoonasamist acheismaid,

It nosebeeforetwolong

danidlacuccur ullo@virgilio.it
or
tesolitaly@gmail.com

Andeyecan put theerror rite. Thedeadlinefor submitting
ltsrareleaeverwrong. articlesfor the 2012
Eyehaverunthispoemthrewitand January-February issueis

| am shoreyour pleased two no

Itsletter perfect awl theweigh. January 31st

My chequer tolled mesew. \_ %

Sauce unknown; original sourceis not known



TESOL-Italy Newsletter November-December 2011

A propositodelo Spell Event

(Alcune considerazioni sullo “ spelling”

nella didattica dell’inglese L2)
di Paolo Coppari

Premessa—owero, cio dacui non prescindiamo...

Laquestionedello spelling puo rientrareabuon diritto in quellapit generaledell’ approccio ai percorsi di insegnamento linguistico, nei
quali tradizionalmente scarso spazio viene riservato agli aspetti pit rigorosamente “formali” della lingua (ortografia, pronuncia,
intonazione, accenti...).

Gli sviluppi recenti dellagl ottodidatticahanno evidenziato come questi aspetti dellacomuni cazionenon rivestanoimportanzain quanto
tali, masolo seriferiti all’ efficaciacomunicativadei testi/messaggi nel loroinsieme.

Cosi comelagrammaticaelasintassi, infatti, questi aspetti formali possono esseregeneralizzati solo seposti come oggettodi riflessione
aposteriori sulleregolarita/ricorrenzedel lalinguarealizzata(le* regol€”, non prescrivonogli usi linguistici, mavengono daquesti descritte
attraverso processi induttivi di generalizzazione e sistemazione teorico-concettuale).

1 dibattitointorno aquesteacquisizioni dellamodernaglottodidatticasi € soffermato molto sul ruolo dellagrammati canellametodol ogia
comunicativa.

Vadettoaquesto proposito chenessunotragli studiosi pit accreditati, daD.A. WilkinsaH.G. Widdowson, fino agli esperti del Consiglio
d’ Europaestensori del “ Quadro Comune Europeo”, ecc., abbiamai affermato cheinsegnare unalinguain modo comunicativo significhi
ignorarne, o sottovalutarne, gli aspetti formali.

Qual édunqueil ruolodi questi aspetti nell’ economiageneral edellacomunicazione, equaledovrebbeessereil postoalororiservatonella
didatticadi unalingua?

E’ unfatto chel’ insegnamento scol astico — per motivi che gli addetti ai lavori conoscono bene - non consente“immersioni totali” nella
linguastraniera.

Ed éancheunfatto che, poichélalinguastranieranon écheunamateriacurricolare (unadelletante), il suoinsegnamento/apprendimento
€ bene che procedainsieme aquello delle altre, in un’ otticaformativa pluri- ed inter-disciplinare che rientranel quadro strategico piu
generaleecomplessivo dellaEducazionelinguistica.

E’ questo cheinduce docenti, scrittori di libri di testo, curriculumdevelopers - insommatutti coloro chein vario modo si occupano di
didatticadellelingue - aselezionarei contenuti linguistici secondo criteri distributivi che ne consentano un apprendimento graduale e
progressivo dapartedegli allievi.

A questo processo ci si riferisce quando si parladi definizione di “sillabi” per I’ insegnamento/apprendimento delle lingue.
Un*“communicativesyllabus’ egeneral mentedeclinato secondo funzioni comunicative, abilitalinguistiche, nozioni generali especifiche,
| essi co, esponenti grammaticali/strutturali.

Tuttequestecomponenti concorrono adescrivere (afini didattici) un quadro necessariamente” scomposto” eframmentato di unfenomeno
invece articolato e compl come quello definito “ competenza linguistico-comunicativa” .

Gli aspetti formali dellalingua—o rules of usage - entrano quindi abuon diritto nellaprogrammazione di un percorso di insegnamento/
apprendimento linguistico, per il semplice motivo che concorrono, al pari delle rules of use, al conseguimento della competenza
comunicativa.

What’ snext?

Nelladidatticadelleabilitadi produzionesiaoral e che scritta, un approccio chetengaconto in pari misuradelle esigenzedi correttezza
formale (accuracy) edi scorrevolezzaricettivo-espressiva (fluency) non puo non prevedere, ad es., uno spazio adeguato allo sviluppo
dellecompetenze ortograficheelessicali.

Lalingua, si potrebbedire, éfattaprimadi ogni altracosadi parole—oltrechedi combinazioni traqueste—esenonsi conosconoleparole
concui chiamarelecose, senonsi eingrado di comprenderle, di scriverleedi pronunciarlecorrettamente, vengonoamancaregli elementi
essenziali dellacapacitadi comunicare.

Questo vale in particolare per lalinguainglese, caratterizzata da un sistemadi relazioni suoni-significati che talvoltaanche gli stessi
madrelinguastentano apadroneggiare.

Tuttavianon vi & dubbio che I’ insistere sulla presentazione esplicita e sistematica di questi aspetti formali — specie sefine a se stessa
e/o avulsadacontesti di linguarealizzata—rischiadi renderel’ apprendimento linguistico arido, ripetitivo, nozionistico, e potrebbe far
perdere di vistaa discentelarilevanzadi questi stessi aspetti in quanto elementi costitutivi della comunicazione verbale .
Vediamoallorachecosasi potrebbe“ consigliare” (ades. nell’ ambitodi un percorsodi formazione) al docenteche, senzadover rinunciare
ai principi di unametodologia comunicativa, vorrebbe al tempo stesso rinforzare queste abilita“parziali” (part-skills) nello sviluppo
dellacompetenzacomunicativadei suoi alievi.

Cosaaccade nellacomunicazioneverbal e, nell’ uso quotidiano dellalinguarealizzata?

Diciamo checi sono delle occasioni in cui si habisogno, ad esempio, di compitare numeri e/o lettere. Nonlo si famai comeun’ attivita
fine a se stessa, ma sempre con uno scopo ed in contesti precisi.

Nel caso dei numeri, ad esempio, lo facciamo quando parliamo dell’ eta, di date, orari, indirizzi, telefono, calcoli, ecc.

Nel casodi letteredell’ alfabeto, | o facciamo quando abbiamo bisogno di scandireunaparol aper qual cuno chenonriescea comprenderla

(9)
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(o, viceversa, quando chiediamo aqual cuno di farlo per noi), come spesso accade coni nomi propri di persone, o di luoghi, odi coseche
non conosciamo o che non sappiamo come si chiamano, come si scrivono, ecc. (Si pensi ad es. a quando ci si trova a dover chiedere
informazioni stradali).

Accadein particolareanche quando dobbiamotrascrivere queste parol e (per es. prendendo appunti, o compilando un modul o, unascheda,
ecc.), oppure se le dobbiamo confrontare con qualcosa di scritto che abbiamo di fronte anoi, e cosi via.,

Il problemaé dunque sempre quello di inserirelafase esercitativain un contesto di comuni cazione che (pur necessariamente simulata),
sia per quanto possibile “realistica’, cioe corrispondente a quanto puo verosimilmente accadere nellalinguarealizzata.

Ecco cheallora, in casi comequesti, I “ accuratezza” chesi richiede nel veicolare suoni esimboli verbali diviene non piti mero esercizio
ripetitivo o mnemonico, ma bensi qualcosa di “comunicativo”, in quanto funzionale alla comprensibilita del messaggio nel suo
complesso.

Si tratta in altri termini di trasformare un esercizio meccanico, come puo essere ad es. quello sullo “spelling” delle parole, in una
esercitazionein contesto, incui lapresenzadi information gap, di informationtransfer, edi correction for content (laddove necessario)
garantisconoil rispetto dei requisiti dellametodol ogiacomunicativa.

Lo spelling come “ abilita di studio”

Al di ladi questo, un lavoro didattico che riservi uno spazio adeguato all’ acquisizione di competenze lessicali, puo presentare altre
interessanti opportunita, come ad es. lo sviluppo delle “ dictionary skills” .

L’ utilizzo del dizionario, siamono- chebilingue, viene sempreincoraggiato nelladidatticadi unalinguastrani era, mararamente accade
che si dedichino in classe spazio e tempo adeguati per questaimportante abilitadi studio.

Unlavoroaccortosullosviluppodi questaabilita, oltreaguidareall’ uso correttodi unarisorsalinguisti caessenzialequal elapadronanza
dell’ alfabeto - e quindi dello “spelling” - puo, trale altre cose, prevedere lariflessione su:

o il ruolodi prefissi e suffissi nelle variazioni ortografiche e/o di significato delle parole

o |laformazionedelleparole, la“genesi” di queste, laloro storia, origine e/o derivazione, ecc.

e i contributi (importantissimi nel caso dell’inglese) apportati daaltre lingue/civilta, eventi storici, ecc.

¢ lecontaminazioni e le trasformazioni - sia fonetiche che ortografiche - che le parole subiscono nel tempo e su cui puo risultare
estremamenteutileestimol anteindagare, magari sfruttando | erisorseresedisponibili dalletecnol ogiedidattiche(egrazieallequali sarebbe
anche possibile individuare opportunita di apprendimento cooperativo...).

Questi possono essere degli esempi.
Naturalmente si tratta di trovare in classe gli spazi necessari allatrattazione di questi argomenti.
Comed'’ obbligosempreinquesti casi, il problemavaaffrontato nell’ ambito dellaprogettazionedei percorsi di apprendimentolinguistico,
sedein cui vengono stabiliti quantita e qualita dei materiali didattici da utilizzare, tempi e modalita di presentazione, esercitazione,
controllo, ecc.

Cio chesi vuole sottolineare qui, € soltanto I'importanzadaun punto di vista metodologico di queste “ competenze parziali”,
che mentre possono da un lato concorrere allo sviluppo della competenza comunicativa, possono dall’ atro fornire a docente anche
interessanti spunti di lavoro didattico.

Lo “spelling bee”

Non v’ & dubbio che manifestazioni come lo “ SpellEvent” abbiano apparentemente ben poco a che vedere con quanto sopra descritto.
Lospellingbeeéun*“gioco” (maeancheuna“gara’ apremi, ad eliminazione) in cui gli alievi devono scandire correttamentel etteraper
lettera singole parole, che vengono lette e pronunciate ad altavoce, e che loro possono non aver mai incontrato prima.

Tuttavia, leopportunitachevengono dateagli allievi/concorrenti primachesiano tenuti afornirelascansionedellaparolasono diverse,
ed equi che hanno la possibilitadi “capitalizzare” sul lavoro didattico eventualmente svolto amonte dell’ evento (cioe in classe).
Essi possono infatti chiedere di ascoltare :

a. il significatodellaparola, ovveroladescrizionechedi questavienedatadal dizionario monolingua, nonchélacategoriagrammaticale
di appartenenza (nome, verbo, aggettivo, avverbio, ecc.);

b. laparolanel contesto di unafrase di senso compiuto;

c. eventuali modi diversi di pronunciare laparola (es., American English vs. British English, ecc.).

Questo di per se certo non pud bastare per sostenere che, soltanto in virtu di questi accorgimenti, |’ attivita diventi automaticamente
“comunicativa’.

Maeéevidente che nel momentoin cui si chiedono informazioni circacontesti esignificati, si attivano abilitacognitive utili acollegare
laparola“ascoltata’ con laparola“scritta” attraverso I’ identificazione di una sua valenza d’ uso.

Se sono questi i processi che si sviluppano nelle classi nel lavoro propedeutico ad uno spell event, forse non €il caso di definirli come
attivita di tipo meccanicistico €/o di semplice “memorizzazione”. 2

Einogni caso, & benetenere presente chelaconsapevol ezzadi cio che definiamo language as communi cation, non puo maturare se non
si sviluppaamonte (tramite lo sviluppo di processi |ogico-cognitivi) quella piu generale di language awar eness.

Per capire come usare lalingua per comunicare, occorre cioé “ prendere coscienzadi che cosa€”, di come efatta, di come*“funziona’,
ragionare sulle sueregolarita, sulle sue “eccezioni”, ecc. —in unaparola, sul suo “sistema”.

Nell’ambito di un percorso didattico che punti a miglioramento delle competenze lessicali, uno spazio dedicato alle peculiarita
ortografichedellalinguainglese pud consentireagli allievi di soffermarsi ariflettere, aformulareipotesi evagliarepossibili opzioni che
aiutino aragionare induttivamente sulla“ struttura” delle parole, sullaloro funzione e/o collocazionein contesto.

Eccoallorache, inunquadro complessivometodol ogicamente“ avvertito”, un’ attivitacomel o spelling beepuofornireal docenteoccasi oni
per suscitaretragli allievi motivazioni di tipo“ ludi co-agonistico”, senzacontraddiregli assunti del I’ approccio comunicativo, ed evitando
il rischio di dover insistere su pratiche esercitative meccaniche, ripetitive e banalmente nozionistiche.
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Per concludere...

Allo stato, non abbiamo informazioni sufficienti per valutare cosain realtaavvienein quelleclassi in cui i docenti preparanogli alievi

per farli partecipare ad uno “ Spell Event” .

Per quanto ne sappiamo, i docenti coinvolti riferiscono chel’iniziativae, dal loro punto di vista, “utile”, “ motivante”, “interessante”,

“gratificante”.

Dannocioeingeneraleungiudiziopositivodell’ esperienza, siaper quantoriguardal afasepreparatoriadel lavoroinclasse, cheper quella
dello svolgimento dellacompetizione.

Comegiadetto in altraoccasione, ameno che non celo dicano loro esplicitamente, non si puo sapere cosa esattamente facciano questi

colleghi in classe per preparare i ragazzi a questo compito, e come lo facciano.

Le possibilitadi “approccio” sono, in teoria, molteplici.

Ci possono essere coloro chesi limitano ad insi stere sumere (meccaniche?) esercitazioni per svilupparerepertori lessicali emigliorare
competenze ortografiche, e ci possono essere invece coloro che ne approfittano per sviluppare competenze piu ampie e diversificate,

del tipo di quelleacui si € accennato.

Maal di ladi questo, non ¢’ €dubbio cheun’ associazione professionalecome TESOL -Italy, qualificataasvolgereattivitadi formazione
per il personale docente dellascuola, e dasempreimpegnatasul terreno dellarealizzazione e delladiffusionedi “ buone pratiche” nella
didatticadellelingue, nel momentoin cui decidedi accettareil coinvolgimentoinun’iniziativadi questo genere deve saperneval utare
la portata e tutte le possibili implicazioni.

Nel farlo, deve esserein grado di “dialogare” e di interagire con i docenti coinvolti, raccogliendo informazioni, ponendo domande,
discutendo, consigliando, condividendo, orientando sullabase di riferimenti metodol ogico-didattici fondati.

E questo vafatto non solo in vistadi uno “ spell event” , ma prima, durante e dopo lo svolgimento di questo, possibilmente nel corso
di tutto un anno scolastico, attraverso un “filo diretto” con i docenti stessi, coni quali sarebbein tal modo possibile svolgere unavera
e propria attivita di sviluppo professionale.

Ecco, forse varrebbe la penadi cominciare pensare acome cogliere I’ occasione dello Spell Event per aprire dentro TESOL -1taly una
riflessione sui possibili modi per perseguire questo obiettivo.

Other contributions will follow in the next issue

1 Un caso a se stante pu0 essere considerato quello del “dettato”, che & una tipologia esercitativa (o di verifica) sicuramente non
“comunicativa’ di per semamolto diffusanellapraticadidatticaad ogni livello, elacui indiscussautilitaderivadal fatto che consente
di integrarelo sviluppo di abilitacomel’ ascolto, laletturaelascrittura.

2 Cosi come sarebbe azzardato affermare che si tratti sic et simpliciter di un “gioco” didattico senza pretese, di quelli che si fanno
svolgere di tanto intantoin classe per nonfar annoiarei ragazzi e per interrompereun po’ laroutinedello svolgimento del programma,
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by Letizia Corbucci, Rosanna
Fiorentino, Ritana Leo,
Lucilla Lopriore

(continued fon p.7)

* pre-service and in-service training
programs that combine language and
methodology preparation, that value
language awareness, that devel opinter-
cultural sensitivity; andthat enableteach-
ersto take advantage of the wide range
of pertinent online resources available;
* investments in courses which are
cost-effective and foresee subsequent
quality control;

* support for exchanges of schools,
classesandteachersin Europeaswell as
regular grants for teachers to study
abroad;

* awareness-building of the school au-
thorities regarding the distinctive na-
ture of language teaching, so that they
appreciate and encourage teachers to
attend training courses;

* theavailability for teacher use of age-
appropriateresourcesand materials, in-

cludingaudio-visual materialsinthelL 2
with Italian subtitles.

2) awareness-building—bothwithinand
out of school inthecommunity at large—
of thevalueof |earning other languages
withtheaim of fosteringanappreciation
of other cultures and encouraging lan-
guageusebeyondthelimitsof theclass-
room;

3) greater exposureto other languages
by meansof authentic materials, includ-
ing cartoons and films in the original
version, regularly scheduled and broad-
cast on public television.

Inlight of theabovepoints, TESOL Italy
suggests a reconsideration of the poli-
ciesregarding early language learning
in primary school which, despiteasub-
stantial investmentintimeandfinancial
resources, have neither been rewarded
by adequate levels in teacher prepara-
tionnor producedsignificantlyimproved
results by the very young learners.
The above document reflects the posi-
tion of TESOL Italy on early language
learning and teacher training.
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REQUISITI PER IL RICONOSCIMENTO

f

S raccomanda a tutti i colleghi impegnati o che intendono impegnarsi nella costituzione di un gruppo

provinciale TESOL-Italy di inviare all’ Executive Committee la seguente documentazione:

1. Elenco nominativo degli iscritti (minimo cinque), con allegata fotocopia della ricevuta del relativo
versamento sul c/c postale n. 15774003 intestato ad Associazione TESOL-Italy, Via Boncompagni 2,

00187 ROMA.

2. Verbale dell’ assemblea costitutiva del gruppo da cui risultino I’ elezione e il nome di un Coordinatore.

3. Programma delle attivita che il gruppo intende svolgere nel corso dell’anno scolastico.

4. L’Executive Committee, preso atto della documentazione prodotta dal gruppo, si riunisce per
deliberarne il riconoscimento ed invia successivamente il testo della delibera al Coordinatore.

Il Coordinatore del gruppo TESOL-Italy rappresenta a tutti gli effetti I’ Associazione nell’ambito della

provincia in cui il gruppo svolge la sua attivita ed e tenuto a presentare una relazione annuale in sede

di National Committee.

I membri del Consiglio di Presidenza e la Segreteria di TESOL-Italy sono a disposizione per qualsiasi
eventuale richiesta di ulteriori informazoni.
Lecollegheincaricate dall’ Executive Committee del coordinamento nazionale dei gruppi sono Simonetta
Romano (e-mail: simonetta.romano@infinito.it —tel. 06/6390532) e Paola Mirti (e-mail paola.mirti @tin.it)

1.AGRIGENTO

Co-ordinator: Anna Maria Basirico
Via G. L. Bernini, 6

92100 Agrigento

Tel.: 3281916501

e-mail:annamaria.basirico@istruzione.it

2.BENEVENTO
Co-ordinator: Anna Mazzeo
Via della Citta Spettacolo, 7
82100 Benevento

Tel.: 0824313376

e-mail: mazzeoa@yahoo.it

3.CASERTA

Co-ordinator: Viviana Padovano
Via Caravagliosi, 23

81100 Caserta

Tel.: 3281267993

E-mail: info@crossboundaries.it

4, COSENZA

Co-ordinator: Anna Franca Plastina
Via XX Settembre, 19

87036 Rende (CS)

Tel.: 0984443427

e-mail: annplast@tin.it

5.L’AQUILA

Co-ordinator: Annamaria Nanni
Via Provinciale, 9

67019 Scoppito (AQ)

Tel.: 0862/22607

e-mail: annananni@interfree.it

6. MESSINA

Co-ordinator: Irene Davi

Via Di Dio — Villaggio Sant’ Agata
98166 Messina

Tel.: 090388525

e-mail: irenedavi@libero.it

7.NAPOLI

Co-ordinator: Daniela Cuccurullo
Parco Grifeo, 63

80121 — Napoali

Tel.: 3355212156

e-mail: danielacuccurullo@gmail.com

v r e

8.PALERMO

Co-ordinator: Ninfa Pagano
Via del Fante, 56

90146 Palermo

Tel.: 3470649695

e-mail: n-pagano@live.it

9. ROMA

Co-ordinator: M. Antonietta Ortenzi
Via G. Lorenzoni, 20

00143 Roma

Tel.: 065916775

e-mail: maortenzi @fastwebnet.it

10.VENEZIA

Co-ordinator: Paola Vettorel
ViaA.Volta, 7

32034 — Pedavena (BL)

Tel.: 3497123701

e-mail: plaf@libero.it



